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PREFACE

This booklet presents the essence of lectures on Foreatry
Extension Education delivered by the specialists from Universit
of Agriculture, Faisalabad during July - September, 1994 to
participants of Social Forestry and Extension Education Train

Courses at Punjab Forestry Research Institute,Faisalabad.

Social Forestry is gaining more and more importance in this

era of environmental problems and shortage of tree wealth in

Pakistan, Consequently there is a growing demand for forester

having an adequate comprehension of how forestry technology shoulc
This is thz reason why the courses on Forestry
The names of speakers have

be transferred.
Extension Training were arranged.
been indicated with the titles of various lectures.

I am deeply obliged to Dr. Muhammad Zubsir Siddigqui, Directc

RAgriculture Education and Agriculture E£xtension and his colleagues
University of Agriculture, Faisalabad who gave very willing co=-

operation and delivered excellent lectures to make the training

programme 8 SUCCeSS.

September 1994 Mohammad Hafeez
Director
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Philosophy of Extension

‘Dr. Tanvir Ali

- Qur teopic for
4 , t 'V o Sls = - . ' ,
f‘AgrlcuXFural Extension" uda)BoE‘§1;Lu3510n 15 Philosophy of
- discussion, let us analyze ag;cg".“° move on to an in-depth
S topic. Agricultural Exteéli ‘cflnu the terms involved 1in oul
" some have defined it aQ “f?“~h&b been defi®d by various authors.
Peystem, while so S a service, some as assistance, Some a3 a
Y ' 1le some others hav F 3 - '
o Kelsey and Hearne EVten‘}e detmne@.lt as a process. According
Baucation in which ahdltssi§; York is an out-of-school system of
fundamental objective is tﬁ young people learn by doing. Its
k- Ler e B e development of people. According to
X another definition agricultural extensi aais : J
Pthrough educational procedur o a“fl?tf GREh people,
B chniques, increasi es, in improving farming methods and
1 mnl s, increasing production efficiency and income better
By cir levels of livi on. e Y income, bettering
B s ©Q iving, and lifting the social and educational
tsgandaffgsff rurgﬁ life(Maunder, 1972:3).
v;?oimi_’“ 7) defiktd agricultural extension as advice or assistance
3 , THENGES: B9 help improved their methods of production and
lfmarREtlng- Agricultural Extension is a non-formal education of
- farmers reQaFdleg agriculture. Let us see what is meant by the
; w?r? lfiRF?Flon . Education is the process of bringing change 1in
; Egma?‘ %j;\lOI. Now we qan‘deflne Agricultural Extension simply as
g It is a process of bringing change in farmers' behavior so that
_.they may adopt recommended agricultural practices.
_ Let us touch the other term used in our topic that 18,
ijh110§oph¥". The dictionary meaning of philosophy 1s (1) The
- investigation of cause and laws underlying reality. (2) Inquiry
into the nature of things based on logical reasoning rather than
P empirical methods or (3) the critique and analysis of fundamental
 peliefs as they come to be conceptualized and formulated. Simply
we can say that philosophy 1is the study how we acquire our
beliefs.In our discussion of the philosophy of agricultural

extension we shall center on the connection between our belief7and
how/why we teach farmers.

.

You would agree that beliefs have consequences. What we think
influences what we do. when we say that beliefs have consequences
in conduct, we mean that We oventually reveal the ideas that
develop into our heads. in what we say or how we act in daily life.
If, while getting dressed in the morning. the §hought rolls around
in our head that it might rain, you are likely to take your
umbrella. You are nNOW under training. I1f, you believe that this
training will be helpful to enable you to be good extension
workers, you will certainly act asdgctlve_learniif.iéyizuﬁ;11123t

uest] ; cipate in group iscussions. , ' -
zhatt;ggé;Zﬁi_%i:Fgéségd in knowledge and skills learnt at the end

pepartment of Agricultural Extension,

! assistant Professor., :
Falsalabad.

University of Agriculture,
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of l!ll‘f trainis
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in loss of job, P and
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)
~) ne
“wAdoo

! , failure in examination may resuls
5n Tk oti:? K;}é %f mentally active while sitting in %

will be helpful cnabl'l if you believe that neither this train:ag
you will be tasted inl}ng you to be skillful extension workers no:
you may sit in th ‘FOWlque and skills learnt 1n this training,
learner. You may bg.; iy inactively. You may be very passive
sleeping with your e ?Xdlcamlng_during class sessions. You may be
Yo ShoeE We eyes open while teacher is delivering lecture.

conclude that our beliefs affect our actions.

.
-

Bl e

Phi S o : 5
losophy studies human beliefs about the nature of reality,

type of knowledge to . ,
three basic questiongfe acquired, and values. All philcsophy asks

a. ?Eat is.rea}? or what is the nature of reality? or What
5 e wox}d 1s'made of? The branch of philosophy which
eals with this question is called Metaphyiics.

- 18 What is true? or what is true knowledge? or what type of
knowledge should be acquired and how can it be acguired?
or How knowing takes place? The branch of philosophy
which deals with this qguestion 1is called Epistemology.

.
-

Le

w

& Wwhat is good? or what is good value? or what
value§? The branch of philoccphy which deals W«
question 1is called Axiology.

People from various ©parts of the world have varigu:z
beliefs/answers regarding these basic questions of philoscphy.
Ycur answer regarding metaphysical guestion may be that reality s
world of God. God created this universe with purpose. But those
who believe 1in Darwinian version of Genesis, have different
answers/beliefs to the same metaphysical question. An idealist
believes that reality is a world of mind. A realist believes that
it is a world of things. An experimentalist believes that reality
is a world of experience and an existentialist believes it 13 a
world of existing. He believes that the ultimate and final reality
resides within the self of the individual person. Philosophy is a
very broad subject. 1t needs hours and hours for in-deg
Now we will focus our discussion on the philes
Extension-- Extensionist's belief abcu
logy and Axiology.

r e

[Rgk'S]
cr f

ng

his

3

discussions.
of Agricultural
Metaphysics, Epistemo

: B Extensionists’ Beliefs About the Nature of Reality

1.1 Reality as world of God

Allah created the whole universe. He created man in the best
possible form. He is the creator as well as the sustainer of man
and the world. It is, this fundamental belief tbut should reflect
itself in all of our thoughts, feelings and actions.
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.1,L Reality as a Net Work of Systems
You know the elements of

know the elements of oyp sol
5 s =
Universe there are many
1g a nel work of syste

, atom and how they operate. You also
ar system and how they operate. In our

5 < - " ’
‘“:Olqr systems. We believe that our cosmos
= N

) . .

l1.2.1 ;mplxcatlons for Extension Work
Some extensi .4 : . :

are as under: ension principles which emerge from this belief

a) Extension pr

actices are mos i re
drawn most effective when they a

Lhe resources of a net work of disciplines, such

a5 agriculture, biolo , Soi i o
psychology ete. gy, home economics, sociology,

b \ - @y . £
) Extenalop flourishes when there are effective
oYY ~ . . .
n LLagtlopb between systems i.e. coordination nd
comnunication of research and extension systems;

cxtens§on and farmers systems; sub-systems within
extension.

1.3 Rational and Non-deterministic Reality

We believe that the world created by God is rational. Reality
can be studied, explained and predicted. Allah has given man
independence of thinking and actions. Man's good actions will lead
] him to Heaven and bad actions (Sins) to Hell. Therefore, it can be
; concluded that Allah has given man the ability to shape his future.
:

]

Man has the ability to distinguish between right or wrong. He can
decide his own way. He must obey the self help principle. God
helps those who help themselves.

ds 35 L Implications for Extension Work

Some underlying causes/principles which emerge from this
g belief are as under:-

- The philosophy of extension work is teaching farmers: ferr

r a) Problem solving and decision making.

b) Having hope for better future and having planned change
8 foiﬁi;..#( ¢y/

<) emnelveo. _

: 2. Extenégoniéis' Beliefs About Knowledge and Learning

g 2.1 Knowledge Which Satisfies Human Needs

: We believe that the true knowledge 1is the_knowledge wh;ch
fulfills human needs--- spiritual needs, economic needs, social
; needs, biological needs etc. etc. Revelation is the most perfect
and truest form of knowledge. Knowledge generated through the
application of scientific research in the light of revealed

guidance is also having.
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2.1.1 Implications for Extension Work
o - ; . - - - -
oOMme oL the cause . . _

,-H= tause rinciples of extencion which eamer
from this beldes é:;) nc -}eg OL extension which emerge

0

a) Extension workers h
. . < elp farmers to id i :
their social and economic needs. entify and fulfil

b) Heeds satisfactj
= action b i .
and active 1earning,ec°mes strong motive for effective

C Ez o1
) dg:f?;g?g (i;zﬁfseih 0% knowledge which 1is socially
- o € limits of i
economically profitable. of revealed guidance) and

P Farmen Q*L’ﬁufgL*/ao'faﬂﬂvﬂﬂ 4 st /mm werh

2.2 Eztensioni - ; .
Sionists Believe That Learning is Context Bound.

Effecti arni ~ .
A preeegtlge }Eafnlng can take place when educational materials
= Hh te leth;n the learner's context. There is a saying of
our ophet (Peace Be Upon Him) "Communicate with people according
to their intellectual level".

2.2.1 Implications for Eztension Work

' Somg of the causes, realities, principles which emerge
from this belief are as under:

a) Earmers learn best when they are able to create an
interface between the world of new knowledge and their

present world-- physical and mental.

b) One of the important principles of extension is "Reach
farmers where they are". It means that the extension
worker should reach (identify) the physical and mental
lenel of the farmer before teaching him new knowledge.
Then, he/she should develop his communication strategy
according to the identified level of his audience.

Extensionists believe that learning is an active process.
Effective learning takes place when learners actively

participate in learning.

2.3

0 B | Implications for Extension Work

Some of the causes/principles which emerge from this

belief are as under:

a) Participant are involved in extension  program
devel opment: ' |
Farmers are involved in every stage of program

situation analysis, needs assessment,

lopment i.e. ‘ ’
gz:zrmggation of objectives, developing plans of work and
implementation of work plans. Through this participation
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they learn active :
. vel . ’ Ty -] ] P L H ’
their own progra;ny In this way they feel extenslon as

b “xtensi
) Eﬁé;g;;ggs gﬁftérs use a wide variety of extenciocn
aDproprigte t;c;ad of using only lecture method., Most
Tesrning e QLques gor atyxtudinal change upd skills
supervised group dlscuss+onu, dcmuuuttutlunu and
L experiences (learning by doing).

c o~ e
) zigmsgz i;e gontagted for extension teaching when they
£l princ'ol usy in the{r work. This action highlights
adul 1ple that learning must not conflict with other
u roles and responsibilities.

3. Extensionsists' Beliefs About Valuecz

3.1. Extension Our Religious Duty

- hwe'om:ﬁilms believe iq Prophet Muhammad (PBUH) and Allak.
i o ¢ creator of this whole universe, Bllah urges man to
acquire and transmit knowledge as a matter of duty. Allah ordains
the Prophet (Peace Be Upon Him) to pray for increace me in
knowl edge.

n

My Lord: Increase me in Knowledge".

The Prophet (Peace be Upon Him) in turn implored Allah not tc
burden him with the knowledge which is not beneficial. In caying
so he desired knowledge not for its own sake, but, for the well-
being of the individual and society. It is because of the moral,
social and economic implications of knowledge that He advised Hiz
followers to "seek knowledge from the cradle to the grave'. He
made "the acquisition of knowledge incumbent upon every Muslim male
and female". Once knowledge is acquired by an individual, it ic
required by him to spread it as far as possible.

B (1 § Implications for Extension Work.

some of the causes, principle, realities which emerge
from this belief are as under:

a) Obedience to Gods' will acts as a very strong motive for
extension work. Religious preachers go house to house
for preaching without any economic incentives.

3.2 Knowledge is Power:

We believe that knowledge is power. Allah says in Quran,
“"Allah will raise up to rank and degree those of you who believe
and who have been granted knowledge.and "only men of knowledge draw
right conclusions". Therefore, agrlcultura} or forestry extension
work is also an act of empowerment : prOVIdlng_farmers with the
knowledge that will enable them to draw ponclusxons regarding the
solution of their farm problems and giving them control of their
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world,

3.2.1 Implicat |
atiaong Loy
4 L Extunnlon

The undurlying ¢

elief are: WUSes, pringi
belic e Y8, principles that omerge Lrom this

dMI-ﬂM{LW% ...LI L ud WLE"I‘H“ '
.
| Nl.t- W\Ll‘u_lm i + ¢

aches farmer. .
Pr_pblums and needg t\ltulm;t_; how to respond to long term
Crlises ag they ocu - el than temporarily dealing with

Cur. There is a saying, "Cive a man a

[i!}}x and hL :
o~ ae " . 'ilt.ij 4 ¥
for a life Lzmu. tor a day, teach him to fish and ecats

4. Suggestions

A Try to be a True Beliaeauvelr-
A Be Religiowsly Motivated to Perform
the Extension Taslk ‘

A Extension Work is Your Rel idgious Duty

* Respect Farmers as They are also

Rational Human Beings

* Deal With Farmnmers as a Motivator not

as an Officer
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Nll(Ol)UClION TO EXTENSION EDUCATION METHODS

By

lDr. Tanvir Ali

Extensgi b = ) )
/methods l;lom1 :Sitn]é?lf 48¢ a wide variety of extension techniques
agriculture, home  ar farmers and rural people regarding
dCVUlODmunL’ i economics, health and other aspects of rural
Pakistani éi[h:tn =< Fhese methods which can be applicable in
categorized intojizﬁ idrc discussed here. These methods are
and mass contact megﬁgéguﬂ.contact methods, group contact metheds,

1. Individual Contact Methods

1.1 Farm/Home Visit

B Ip}this method the extension worker visits the farmer at his
1312 ok 100 . The purpose of the visit may be to acquire the first
1and information about the farm or home, or to provide information
to the farmer.

l.2 Office call

In this method the learner (farmer) comes to the office of the
extension worker (teacher) to seek information or assistance.

1.3 Informal Contacts .
Informal contacts are unstructured meetings of extension

worker with farmer in an informal setting. This type of meeting is
generally not pre-planned. Some times a farmer may meet the
extension worker in mosque, in a social gathering, on bus stand, in
a restaurant,or some where in extension workers' way to home or
office. This may be any casual meeting between an extension worker
and a farmer in which they may talk about the farm problems and

their solutions.

1.4 The Model Farmer

is method involves the'iQentification of a ﬁarmer whose
farmigglmethods and personal attitudes are so superior that his

others to follow. The
: an serve as a model for _ . '
operation ¢ workers concentrate their extension work on

extension . ;
ﬁgngm}eanrtmer who acts as a volunteer extension worker 1in the

village.

ricultural
l Assistant Professor ang Incharge Dgpaftgﬁgt gik?gtan
Extension, University of Agriculture, Falsalabad, )
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1.5 Personal Letters

letter, asks about

In this method a farmer, through a
sends a

ag;icultural information from the extension worker who
written response to the farmer by mail.

1.6 Telephone Calls

Though this method is not popular in Pakistan due to limited
telephone facility, still it is applicable in the rural situation
where both farmer and extension worker have the telephone facility.
Farmer can ask questions related to farm problems through
telephone. Telephone makes it possible to have quick and timely

information.

2. Group Contact Methods

es which are used world
In these techniques an
ers teach to a group of
y discussed here.

There are a number of group techniqu
wide to educate a group of farm people.
individual or a group of extension work
farmers (learners). These techniques are briefl

2.1 Method Demonstration .

or skills teaching. If you

This technique is generally used f
tice to a group of farmers,

want to teach any new technique or prac
you can choose Method Demonstration as a teaching method. In this

method the extension worker shows to, and discusses with a group of
farmers(learners) how some skill is performed step by step. This
method is used to demonstrate a method of some skill or technique
for example, how to plant seed in lines; how to dig a pit for pPit
plantation of sugarcane, how to plant a tree, how to prepare mango
jam etc.etc. The extension worker actually performs the
skill/technique sﬂ% by step in front of the audience. Selected
audience are also asked to perform some steps of the skill in front

of the extension worker.

2.2 Result Demonstration

If you want to prove the superiority of some innovation over
the old one to a group of people, you will certainly choose the
result demonstration method. The difference between the method
demonstration and result demonstration 1is that a method 1is
demonstrated in method demonstration where as, 1n result
demonstration the result of some innovation is demonstrated You
will understand more clearly from this example. Suppose you want
to teach farmers how to sow wheat in lines through Rabbi Drill, you
will select method demonstration method On the other hand i1f you
want to prove to farmers that a new variety of wheat "Inglab %1" 1s
superior to old varilety traditionally grown by farmers, you will
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- & - - -
These zre e methods 6F axtenas : X
: : e the methods of extension teaching which appeal to
man's desire to go places and see thi = : i
go places and see things he things to-—beo—eemin
to be s _. _ ings. ine thing
(s ] € seen ma range from results -~ =11 3 -
= . . T nge I[rom results on small demonstrations oOr test
< - —aee - -
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? thi e ive application of the new methods on actual farms.
n 15 me! ogd ~E AT < £ &
- UC L IIO0L ro (e ) rYmers sr=vwral - PR 2 3
the supervisi group oi Iarmerc travel 1O another location under
i< rvision orf arn eytension remviroy =~ | DR 1
e _ t- n i{b-"_-cd worker to observe agricultural
a C rcije - armearmctrrats A -~ o =
P , projects, or demonstrations not available locally.

2.4 Short Ccurses

Extension workers organize short courses of few days to few
weeks duration, for group of farmers, to be conducted sirther 1n KT
office of the extension worker, &# 1in the village, at a research
station, at a nearby school or university. Each course focusses on
some specific subject matter such as: gardening, poultry farming,
mushroom cultivation etc. etc. The Department of Short Courses at
i bad organizes more than a

the University of Agriculture,
hundred short course for clients ying natures.

-
<

) v
" m

2.5 Field Day

which a farm, containing success-full
other farmers and visitors tc visit.
B field day is a learning opportunity, an opportunity for informal

contacts, discussions,and an opportunity for fun. ?he hosz‘farme:
explains to visitors the causes of his success in farming. The
extension worker clarifies the technical polnts. Field days may
also be held on research stations to demonstrate and discuss

successful research. B

2 field day is a day on
farming practices, is open for
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2.6 Informal Discussion at Social Gatherings

. forigTi;}mes the extens;on worker and a group of farmers start
in l1Scussion regarding farm problems and their solutions in

social gatherings relating to insti ]
Religion, Chahlum, ofe. stitutions such as Marriage,

2.7 Contests

. Contests are based upon the principle of dompetition. After
periods of learn}ng and practice in the community, farmers
individually or in groups, demonstrate their proficiency and
talents before the public in contests especially organized by the
egten51op worker. Prizes and merit certificates are given to the
wlnners 1n each area of contest. In this method the role of an
extension worker remains that of a team coach.

2.8 Panel Discussion

_ A panel of 4 to 7 resource person (experts) carry on
discussion of an issue before a group of farmers. In this method

the role of extension worker becomes that of an "organizer" and
"moderator".

2.9 Collogquy

This is a modified form of the panel discussion. In this
method two panels (one of 3 or 4 resource persons and other of 3
or 4 representatives of the audience) discuss the issue before a
group of farmers (audience). The main difference between the panel
discussion and the colloquy is that in panel discussion there is
only one panel (experts) where as in colloquy there are two panels
(experts and representatives of ,audience) who discuss issues in
front of an audience.

2.10 Symposium

In this method 3 to 6 resources persons deljver lectures or
read already written papers in turn on various phases of a single
subject or problem. For example, suppose you have organized
symposium on wheat cultivation, you will ask one resource person to
deliver lecture on "varietal selection", other one on "soil
preparation and management", another one on "fertilizers and their
application" another on "plant protection”, anotper one an
"harvesting and post harvest losses". Each of them will in turn
deliver lectures or read already written papers before the

audience.
211 €linie

This is a meeting of the extension workgr and a group o@
farmers in which the main emphasis is an ana}ygls and treatment of
specific problem. This method gives the participantsan opportunity
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to examine a problem with the goal of finding its solution.

2.12 Workshop

It 4 ' i : N
apply pr;it?c:feiipﬂlln Whlch'part1c1pants discuss, learn, and
o onn. Thoss ;tt 3‘ In this meeting emphasis is on work
"output"” Tk, ending are expected to produce a product
3 curricdlum outlf a map,a visual aid, a list of recommendations,
it el atie ar;?eéwzriiaﬁnlng manual etc. The main elements of
result some "output" or "prggﬁg?ﬁFal EEPSElaficets SGRnsE BETEEC

2.13 Brain-Storming

E
i
z
?
|

It is a group discussion technique in which the members
gene;ate as many ideas as possible oncg specific topic with out
consx@eratlon of practical application. This is an instructional
technlgue to encourage creativity. Its main characteristic 1s free
fgllowlng and uninhibited sharing and listening ideas by a group
wvithout evaluation or consideration of practicability. In this
method Fhe egtension worker asks question regarding the problem
under discussion and farmers (participants) are asked to respon
to that question freely, No answer is considered as a non sense
answer. All answers are recorded. It is tried to cover all the
aspects of a problem under discussion.

2.14 Role Playing

In this method participants are assigned roles to act out the
situation or problem under discussion. There is no script to
follow, and participants, play the roles as they see fit, drawing
on their own experiences. While discussing the problems for
getting agricultural loans with a group of farmers, some role
players may be assigned roles to play spontaneously. 1i.e. a bank
manager, a mobile credit officer, a patwari, a tehsildar, an input
sales dealer, a poor illiterate farmer. SiXx persons playing these
roles to demonstrate to the audience that what happens with a poor
jlliterate farmer when he is in a need of agricultural credit. The
purpose of using this technique is to involve participant 1in real
life situations, to stimulate thought and learning, and to
jon about factors involved in role playing. It is
the task of the extension worker to: (1) identify the setting, (2)
identify and assign roles (3) specify a problem to be solved. After
role playing there should be an 1n depth discussion about the

problem under consideration.

encourage discuss

2.15 Buzz Groups

into sub-groups of 4 to 6 members. These
or question raised by the extension
ions a whole group discussion 13

B class is divided 1D
groups discuss particular issue
worker. After small group discuss
followed and main points are recorded.
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"~ 2.16 Huddle Groups

Farmers in small groups of 2-3 members discuss specific i1ssue
for few minutes. Then, the whole group discussion is followed.

3. Mass Contact Methods

These are the methods which are used to educate an unlimited
number of farmers. These methods are particularly useful ﬁor
creating awareness regarding agricultural innovations among masses.

These methods include:

3.,1. Printed Media:

; Newspapers, newsletters, folders, leaflets, pamphlets, fact

sheets, booklets, books etc. etc.

3.2 Audio-Visual Media:

Radio, T.V., tare recerder, V.C.R. glides, film etc. etc.

3,3 Static Media
Posters, exhibits.
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COMMUNICATION PROCESS

By

Dr. Saeed Ahmad Khuuh

INTRODUCTION.

1. Communicati i

impcrtant funssign' 15 a pervasive activity which serves wmany

of communicatio NS 1n society and our personal livez. The process
n enables people to exert some control cver their

environ ) : :
e ?:?gt;ixgﬂi?lcatégn' also helps to establish and maintain
individual . pPs, ereby enabling a person to develop as an

2 - : .
iétergormunlgatlon is a process which involves constant change and
s C l%& etween the elements which comprise it. Communication

involves an on-going function; it has no eacily defined

beginning, middle or end.

i _All communication involves a trancaction or transfer of
meanlng_between a source and a receive. Feedback is the reaction
of receiver to the verbal and nonverbal messages transferred in a

communicative situation.

This means that communication

4. All communication is affective.
es

has an impact on either the receiver, the source, or in most cas
both. Some communication experts maintain that all behavicr is

communicative and that it impossible not to communicate.

Communication is a process which involves a chared code of
It is personal because the meanings

c
J .

verbal and nonverbal symbols.
of symbols are in the people using them.

6. Communication may be defined from either a source or a
receiver perspective-,ﬁource oriented definitions include as
communication any activity in which a source deliberately transmits

iented definitions include

stimuli to evoke a response. Rgceivgr or _ -
as communication any activity in which the receiver responds to a

stimulus. A source-oriented view focuses on }he production of
e speaker. A receiver oriented view focuses

effective messages bx th _
on the messages meaning to the receliver.

Education, U.

L Professor, Department of Agri.

Faisalabad.
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MODELS OF COMMUNICATION

A model o ‘
ia \ 3 ’

onEa B s A l-‘,.l ‘V‘i‘.n\:;\‘ll i luln'l centatlion  whiteh  helpe e i

; _ » calll ahdp ol vay | : | ’

in a proceas aug a. Y0 i - vy “l”mn“‘” T ‘

1 hhiad a'{)._”_l“i.!t 1.).1 . ( nuummlu"ullnn Modela hy |||ul,:’.:lullhl.t'

il pl(‘)c‘n]“‘ onad which faolate the elements anl .ll""'“ .‘”h

process, they urQ-ﬁ:l ?lth““Uh modola prenont  diutorted ”{‘Un'lw
elptul because Lhey can olarity vompl /' | e

! 1led RYERYL e,

1. From Aristo . ‘
Sladsien]l medt! C:[lul.htl‘lll'l,.lll‘kth it {8 poasgible to exlrapolale a
eslements: the uluuu“,;u \:;‘fwxl commund catton uhioh oontainsg thies
maintained that the ..:‘U' ‘ lh, meadsage and the audloenoe Arialtatle alug
of the SPUQ)’.QI plvl red ‘l\.J |\u'(..lnu ol the Metiiago and the charaate;

aYyoed an 1mpol Lant [\.lll ‘ll pol :lllﬂl““u al '.|ll|“u“a'¢;'

2. According a ,
functions: l;{,u_-vf\'fl 1 IL;;‘C:‘N‘I l(l model .\‘Hll\ll\lllll catlon has Lhtee
different 8001:‘1 glogll'ﬂ e Ul ; l hn r‘HVllll“l]\n“‘ , REY |n‘“‘ ion "'
Laswell describes comm i vansmisalon ot the social herltage,

es  communication wilth the ftollowing questions!

/gsave z 2 2 g .
Who/says What/in Which Channel/To Whom/and With What Efteot?

1 concerned with the accurale

s. The Shannon and Weaver model
$3 vhiovh gends

tranfmlssxon of a message. This model presents a sources
e ; , .

a message through a channel to a recelver. Nodse ia any additional
< 3 \ l .
stimuli in the channel which can disvupt the accurate reception of

the message.
4. Berlos modc} contaings four major elementa! source, mesdaye,
chann;l and receiver. This model also focuses on the encoding and
dccod1ng fqnctlons which take place during communicatlon, It
specifies five personal factors which will affect communicators:

their communication skills, attitudes, knowledyge, social vystem and
cultural environment.

COMPONENTS OF COMMUNICATION PROCESS

A. SOURCE ENCODER
y 1 An important variable in any communication situation is source
credibility: a source with a high credibility is"ore effective than
one with low credibility. .

which a receiver makes about a
of credibility These

> There are five decisions . .
source; these are known as the dimensions

competence, OF the sources knowledge of the

rustworthiness of the source;

decision points are:
subject, character, Ot
composure, especially
sociability, or the degr
friendly; extroversion,
dimensions acts independently to
effectiveness as a communicator.

of delivery:
gource seems likeable nd

rsonality.mauh of theae
the gources

the apparent t
in regard
ee to which the

or an outgoing pv
influence

to smoothness
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S . doure (
Lweal :Jr:ll‘vl, : :I!I:;";"lll;: L: LIAI' whiah exists h“l] ap Lt is attrlbuled by
; ' Vi e aYer L imes | . of
:‘.;;:ullu‘m‘a::; ( ‘u: | ';;nl Lransaction ’ Lhe .'m'u’l‘VM ' h:~ 'lnrn'u‘\ h“lthtuc F o
yte @ . - AEBnBeL e sOurce
PR TTITL ln::ql.l,»lw(" ‘ '“‘“ '1 hy Lhe Lransacltion, a recelver may mudl 12'
AllLel l,hu i.l ullhnoviﬂl‘l‘ oy .hl L k““"“l i ;”‘:—';“Jtl““dl - Ud‘l‘l 1 LL]
percoption of the soveey Sompleted, the coceiver is left with tinal
R BOlrCen credibility called torminal credibility.

1. Aothéar varii ,

o «.lm'_nln..v '(" " “.]"’l ”l in Lhe communication situation is homophily,

Hoteroplhilly relwu "'“‘l' larity betweon the source nd the receiver.

interactants T " , -f-" the degree of dissimilarity betuween the
communication | f_‘" LI deyres  of similavrity for effective
OI’Lj“‘h"ll lll;l,l‘-li( 1“1 lf”«":‘lll'll ’l‘.".hl'l)phi l'/,' ar :,llght_ di:Sl"lildLiLy;
o Sbldtngr| t:uL b Jl"ll ¥ also enhances a sources credibility. Freguent
feedback w]lf’ o dovelopment of empathy, and close attention to

Lbaclk wl all help to  overcome problems of heterophily.

R’ { o
;éHGEAihh:L%QhTPQnL?“L uuuLCg'vgrlgblc L6 power. Tpu dimensions of
the recel e munication situation inelude: perceived control, or
‘JJ‘;GLIJ";;Y‘H.i fl:..:f:l::'i()x. '.m ‘Ll.u: whu‘Lhm. or not the source can apply
; perceived concern, ot the recelvers decision as to
whether the source really cares if the receiver complies with the
request; and percelved scrutiny, or the receivers declsion whether
the source has the ability to determine if the request has been
complied with.
6. There are five types of power which may operate in a
communication situation. Reward power is the ability of the source
tc apply positive sanctions.Referent pover is the ability to appeal
to a receivers wish to please or be like the source. Expert power
d to the socurce when the receiver perceives him to have
Legitimate power stems from the
right

is accorde
superior knowledge or cxpertise.
internalized values of the receiver that affirm the sources
to exert influence in the communication situation.

B. RECEIVER DECODER

the forgotten person in the
without him there would be no
the receiver exerts control
and the receiver must

) g The receiver is often

communication process, al though
transfer to meaning. To some extent,
and both the  source
ication transaction.

E over Lthe source,
f accommodate each other in the comnuni
; * .
2. A3 osource may analyze his gudlence gccordlng to five
sex social and economlc background,

demographic variables; age, 5 ' : cound
racial and ethic factors, and intelligence. There 1s some evidence
more difficult to persuade than young people.

though this may be

that old people afc bl ihah Tl W)

Women are generally more pursuabre =T " . g
s mE soci rather than biological factors. Social,

the result of social e tween the source and the

two

” 4 -
e differences be
lC between the

economic racial and cth PRY
receiver are likely 1O make communication

difficult.
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5. Three factors seem tc operate in the development of trust
in an interpersonal communication situation; the person's concept
and the effect of

of himself, his perception of the other person,
his own demonstration of trust on the situation. The development of
mutual trust is likely to reduce the possibility of defensive
behavior and thereby increase the effectiveness of the

communication between the interactants.

6. Feedback is the response of a receiver to the message of a
source. Feedback serves as the link between the_lnteractants,
communication situation 1its transactional mnature.

aker to adjust his message to the needs of
the receiver; 1t may also affect the source's delivery and
attitudes toward the topic being discussed. In faCc?FO-f§Cﬁ‘ a§§
small group situations, there is generally a great deal of

pags o - in public ma .
feedback, whereas in P t is usually minimal a

giving the
Feedback enables a spe

:.ﬁ\ll \1 l Y .‘i.
situations when feedback ¢&: ‘ \ ‘ff“{kquJ:‘t
The greater the amount of feedback the more ellec h
communication is likely to be.

speakling and mass communication
tists 1
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should .Jl l ””l.' ¢ advooat an anpd ey " vams EE | veis 6t action
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. HED suns that the recelver

lu:' ttdapive -
| and o Yy ll.u'....uJu:, o -j«m.L,(,:;..,l ot (hrlc-
gtalement \Jlll('h tha ' a., u‘l-:lln 15 :-;/,I,]‘ IR . -y '.
( ulhmllulv'..l,” Wants {1y ’ : - ' )i “".‘l—'f&L
e 3 l‘,‘l}lj;\/‘-, D ‘“"'-"'-'L)(- . Al'l

wartant 1. - i
y a general bl
are spectilie Y Ierf gtated in supuy )
becilic bollefs stal ad du support ::1 "t? ‘;" Lt el 4 ¢laim. Data
4 . Shalll,

Partas clatm, Wal ant

A}

2. Lvidonce g
communicat ion g1ty
the persuaal
SGUag il vonesn i o
TR A i ui’ hlJ'Jh Credibility Gource, but It nuy increase
LS 0 OW credibility source if the audience W;"

previously unaware of ;
S ey the data, When in doubt a speaker should use

L ‘s
Ii"] ll,(ll 1 "-At,-l ’]'()“‘ 1 perLon Ulltﬂldt: t!{!,‘

la '
tion., Evidence Beoms Lo have little e¢ffect on

- .

3. Persuags T SE— -

Attitudes wmay be Lfﬁﬁxfgrétdbtlr?"f? (8 duuiolic MECHEuSA REEage.
or a relutational mu~~-}>. ‘ )uf‘ Lh?.qbu of a supportive message
desired belief - v-f“”‘-'“” A supportive message endorses the
f il curoanh ¢ clle or inclines the audience to seek additional
el uﬁmutlon to support the belief. B refutational message attacks
OPPODan arguments. A refutational message may be somewhat more
persuasive than a supportive message,d but a combined strategy
using both types of messages ic most effective, :

4. A.I;ur appeal 15 a message which says to the listener that
hqu will befall him or someone he cares about unless he adopts the
claim. The credibility of the source can influence the audiences
reaction to a fear appeal. A highly credible source 1s wmore
persuasive when he uses a strong ear appeal, whereas a less
credible source does better with a moderate fear appeal. Strong
fear appeals seem very effective when they threaten harm to someone
important to the listener. Strong fear appeals are most effective
when used with evidence. Receivers who hear fear appeals without
evidence tend to quickly return to their original beliefs. A
communicator must use caution not to frighten his audience too
much, since this may lead them to reject the threat as absurd or

too unbearable to think about.

N Messages containing highly intepse langqage are not very
persuasive when the audience is very 1pvolved in the topli_under
discussion. If a topic is less crucial or unimportant to thj
receivers, highly intense_language can be persuiﬁlve. qun}::atiﬁ
languages may €EXPress rejection of those who 1s§gr§§ %}-diblt
speaker or it may praise those who agree with h-lfmf-‘ bieely, HherEas
cources can use opinicnated rejections quite ¢ ;Cdl;:n!&a ;- L
1255 credible sources do better with nonopinionate guage.

demonstrated that humcr dces not
the persuasiveness cf a messa;u;
en the source aud

still

-

L. Research, though scant, has

. . . L) : - 1¢ ease
8 -ant!, increase or decr - =tWe
ignificant{§ = sense of rapport betwe

However, hunor may create a _ i Ry e
his aud;encg. Further research on the ef?igts of

needed. .
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- fiellage dlzZcorepancy refers ot .
2f 2 speaker arnd t;z {'{t~}~?‘7 to the distance between the views
speaker who malecs ;‘;‘2,1L,Qi“ iiﬁlfﬂie. Fesearcn indicates that a
. B weli€lf sound clogce t . & c _ .
1 1e b o Seiw peiZialive. A source nx{ﬁhhfgytazua:?blph% §Ud1enCc
t"p' tu Cepart from hiz audiclce's 'lil‘w:j“li;.}": ,‘“Jl,ltj will be
..... bility =Wg without much loss cof
:- Experimental recearch has ,
are belzful when ::;:;zﬂ::'?ui prs{x@ud some generalizations which

uUring a persuasive message:

= When oresentino -

:;;;_g;';ff"ffyf(}fQ cided mezsage, the speaker should

1) Gl citing B aenes He s

: :;f;;; ;iliii?iﬁﬁrthu fpc;get should concider the
 videzce har hich :«4~7e‘of evidence. 1f the source of
SiREoh Bk 4t S credibility, it is best to cite the
e then the evidence, 1f the scurce of evidence
then the ‘::‘:'J}blll‘»/. it iz bezt to cite the source and
e ;yf_ffl'?fcé. 1f the source of evidence has high
;:ff‘ff":{'.f“ iz best to cite the source and then the
SIS he source of evidence has low credibility,
it iz best to cite the evidence and then name the source.

=5 Z zpeaker zhould not forewarn the audience of his intent
to persuade unless he is friendly with its members.

d) Presenting the problem firzt and then the scluticn is
more persuasive than beginning with the solution and
moving on tc the prcblem.

£ 2 speaker who makes a specific conclusion will be more
persuazive than cne uho z1lows the audience to deduce the
Leliefs or actions he favors.

BONK-VEEEZL MESSAGE

1. Sonverklal communication includes any intentional or
srintentional rnonverbal behavior which affects the interactioan
between twc pecple. objects and features of the environment which
convey mealLlngs =rout thelr owners may zlcc be included in a
discussicniof non-verbal communication.

i seemz to serve siz functions 1in the

. Wonveioal behavior . '
t 3 cess. 1t may repeat, highlight, replace, regulate,

‘r'aict the verbal message

be classified along sSeven

3. Nonverbal communication may ' _ ; ‘
4:mensione or modes cf ezpression: prozemics, chronemics, kinesics,
parzlanguags=, Happic, physical appearance and adornment, and
environment and objects.
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sclentific L :

¢ Lbreakdouns  whiol have 1ittle beatloy ‘ nvakbsl
/& " 4 G hwhive 2]

I e 1!»““']‘,“..]’ gonsotous divisione

; c?%Tthmlion:l(anl!1“w,,”
E ¢l time such as y 7
as yoatd, monbhy Ve
j d,v.l,!.“du“t on tho L‘”“,t“.,'l )/ il tl.l/:l, and butairinal 0 e whioli )
F definition. Ampx‘w,' o ol a communloatlon situatlion Tor 1ts
pean use of information Cime follows L I Y
et '.lx:"i & b "‘1

Lhe diffused poinl pal Lo i | ¢

thL‘ ‘uppuinl.u-_l '.illl‘,’, Ll‘ll‘{ lll::l ‘(;‘l I:l],la‘]“.lvl"rvl‘l’””u;l ‘i e

dillfilve al or belore Lhe -ll:pu,lnl'mi | 1l'":." ,“ pattern in IR BRAR S
[\ Rinesics : ' { o
Lucogni;:ai::'uirly&hb‘minvﬁhquPUU%h gt Pahsviok. s l?“q Lﬁ‘“
¥ TP PY I Tty % oani yoa communleation thteractiovn, bLed
oltc i wencees hkinesic behavior; hovwever, weveiy dodi vidual
dUVUlUP;’J l'li:.J ovin un.lqu-; kineslo lldl.l."ln:;. I8 pﬂlié'u; uses hilt "";I'l'
to communicate much about his feelinge Luwald‘uuuw:d'lzlkdtnnfn
emoticnal state may be rvevealed through body, face, eye movements
.‘lnd gestures. Kinesic behavior may also seive as olues Lo ub
individual's status and background - | ,

study of the vocal (as oppoced to vorbal)

shown that a person's voleve can

7. Paralanguage is the
and other personal

aspects of apeech. Regwarch hage
provide clues to his age, oez, raco, helight
characteristice. People have also doveloped stronyg stereclypes of
personality based on voice quallity. A person's dialect may, kin
fact, affect a receiver o perception of hio credibility, Little lia
known about the effect of vocal behavior on persvasion, hul
yescarch has chowa that listeners are highly adaptable to difforent
vocal presentations. poor vocal quality does not seem to reduce the
coppreliension as long ag the speaker can be understood

A
recaelver s

man's uze of touch. Touch has
our sociely it has Laeen

the study of
excopt 1o intinate

value, but |

C. Haptic 12
communication

significant JJnmmnicutiVu
discouraged a5 & mode of
relationships.

caryy mesdaged te othei
sonalities on the basis
iy peltcelve LUt
In additio.,

indicators

9. our physical appearance may also
person. People tend to stereotype our ?ulr‘ :
of our body Lipe. Research indicates LLgL guU%A:‘
weight and Lelight as indicators of OUL,COWP".U“L”J_,
hair, dress, accessories and cosmetics Q}u OLtu? %ig.lﬂf'Juv“ b
of certain personality traits. Dress 15 Mmos Yy ut“ ,Huv!u 2.
message about a person's lifestyle Ilow.'\lc:r,‘_t.mx.;l i e

y ave uo eftect on thelit Judyinant.

acquainted dress seems to h
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A

-" 6 ersaL - 5
i . L person more accurately retains messag _
i his zelf-imzge. B _}f F‘t“l“~ messages which are favorable
B g =T Sgc. A person 2lso tends to forget unfavorall
B mes=-ages mere guickly than favorab) AR YRR §
E "z':a“t 'Ja“t 04: 4 g ddak -‘A.OL’QL;.; ones . Th\_- ;itc.;t-;: 2
B - d L eSS ac . : ) . i ianie
B Stimull BRCOmBALYT tha e e improved if intense sensory
i.‘ \ t . ISE ubCOlﬂP\Ar~_‘ Ll “‘KC:}.:\:LQC:. Tl&.«.u -u.lc\:tl\,g, .Ltt. " =
o becloter one's self-image. mEETm T
7' 60 l" = Foam oo~ .
people cften treat words as if they were reality lnstead of

fgmbols which represent that reality. Languag
g}?zcn:bole euxperiences and, tc some extent,J
ercepltion thic wor Bl @ g '
Enanzgan;Z"oi;L; :Z}ﬁé 2? ﬁ'nflqzéﬂ? ”Feallty‘ Fegplé assums
e e : € i Process ub_constant change, and
. L oeva uations may have dcvastating effects on thels
communlcation efforts and their daily lives. Members of racial
minorities, for example,frequently suffer from the frozen
evaluation of unfavorable racial stereotypes.

< c¢nables us to
£--9i1it: .
taClliliites Jdda

S. Polarlzatlon occurs when a person fails to distinguish between
a.true.dlchtomy ard an artificial one. A true dichotomy 15 =
s;tuatlon in which only two alternatives exist. &n artificial
dlchotomy implies the existence of only two alternatives whea
in f2-t there may be several Often polarizations arlc
inadvertent, but scmetimes they are deliberately used to bend

other people's thinking. Since the structure of cur language

cec not distinguish between true and artificial dichotomies,

does nat

if fzz3ilitates the polarization process. Perceiving the world
ir. terms of polarities 15 a convenient process but one whicl
may <create obstacles to effectlive communicaticn, for most
situations offcr a wide range of viable pescibilities cather
than u.}ll twc

- and the receiver impute
£ -

Bypassing oOcCcCuUrs when the soulc :
a message. The assumpticn

different meanings to the words ol

that words themselves have meaning is at the heart of the
problem of bypassing. In fact, the meanings of words are 1<
the pecple who use them., Of course, multiple usage based oo
cultural, regional, temporal and technical fgctors cgntr}butc
to the problem of bypassing znd result in miscommunicaticn.

ay of looking brings with 1t some areas cof blindness.
This statement to some cxtent sums up the pgoblem of allness

In cther Jords, a persons knowledge cf a subje;t was apsoyyt?.
The problem of allness may create substantial b;\L'L.‘.L;;l:;a“:..::
effective communication on the persona} lcyel, put‘-»*gﬁi
2lso affect the communication of auy organization, 1n:t}tu:1tu
tions have entered into wars on assumptions ©

Every W

or system. Na
allness.

E
i
:
i

BV TR
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AUDID vIsyaL COMMUNTICAT 10N

Lecture by:

?
‘Bhalid Mahmood Chaudhry
Lecturer
Deptt, of Rgri. Extension
University of Agri.
Faisalabad

It is the process of exchange of ideas, feselings, facts,

figures and informationg betueen

individuals with mutual understan

two individuals or group of
ding.

ELEMENTS OF COMMUNICAT ION PROCESS

1)
2)
3)
4)

SOURCE ENCODER
MESSAGE

CHANNEL
RECEIVER-DECODER

BARRIERS OF COMMUNICATION

1)
2)
)
t)
’ 5)
8)

HOW TO OVERCOME

DAY DRERMING

PHYSICAL DISCOMFOKT

DISINTEREST

REFERENT CONFUSION OR DISTORTION
IMPERCEPTION

VERBALISM

THE BARRIERS AND TO MAKE COMMUNICATIUN

PROCESS MORE EFFcCTIVE

We use various types of audio-visual aids to overcome the

barriers of communication process and can make communicati on more

effective both for the source and the receiver. These alds can

help the source

for effective transmission of the message anag to

the receiver for effective perception. Audio-Visual aids are af

following three

types:

1) Audio aids. (which can be listened)

2) Vvideo-
3) Audio-

aids., (which can be viewad)

Video aids. (Which cen be listened and viewed)
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t L U YR TN T
Y it PG der 1nng
1) T AT LI NIRRT

UR) MOV i G iy

Ny VEBER i f iy

) Vali it

1) TEv v bt (LLO8E Ll TEl kv ittt )
i) BRI

] Biivinmeg,

Wy Mot ton R R YIS

AR I TS Y TS RTIIT! t

L BT TS WY Moty

1Y) ultiing BYMnGL Y

L o b ‘.’L.',:“U.L JJw"—'.’—'!!b&ll'l" (1 1t GISSTMINETION OF
AGIE, VECHBOLOGY 10 THE FAIMAING Gl it 7

1) HLﬂuﬁkyy‘“““!l““

I viww of our wetenstive discussion of concent pulloing
ana verbel lum, 1t |s hraly wtessary Lo repest why @ords asndg
ronteptys munt be rooted tn memorsh e wapeEriences Lecouse Audic-
Vieda matertalu supply »n concrete Lnsis for conceptual tninking,
Lhity (jive rise to mesning snd contepls LOowsrds enricned by
meantoglful sesoctietions, Hence they of fer Lthe best sntidote
avallable For the discase of vertuslism, whiicn blegues
cantemporary tesching situstions, If they offered this zndg
nothing elae nudlo=viesunl mosterisle would be entitled to a

ploce of lmportance in education,

?) MAKE LCARNTNG PERMANENT

MHOow much budlio=vigusl materials offer {n terme of vividness

and power aof impression, Hove we not some £<ime presumed that the

quantity of experience, Lt almost Formal repetition, uwill ensure
goth resesrch snd common sense cast doubt on the

lewrning?
T quolitotively rich asudlo-visusl esperlence hes

ussumption,
important lesrning resloences,
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1) ADD _INTERCST AND INVOLVEMENT

You he
Ve olye :
ierved enough farmeps to appreciote how o

demonastrotion ¢ "
cin fosclnate them, 01 o muck-up hold thelr

Ffor a lon
0 L ) y
them to dog ne, eapeciolly when there is something for

attentlion

o

much o part Urh:::TZ-tT DT"“" or @ crank to turn. Interest ls so

VT A iy, BEREE ULt“vknuul moterials the detractors often uge

fight, but they ope n(‘)t' They are intercsted in that movie oll

ment that many sen-g learning, Properly utilized, the involve-

to the leorning éx sory technlques foster contribute invaluably
perience,

L) STIMULATE SELF-ACTIVITY

somethinziirz.a;:: Zx“mplu, can be used for demonstrating
o - Bt Educatlnnﬂ :B:::i:n'h:n;d for discussion. The fund
’ € she the i

experimented with a film series entztlzz ::;TGFZ:::iiion'u::g
your Affairs, in which speclielized reading materials and
discussion out lines were prepared for each showing. In
addition to the film, maps and displays were used to gstimulate
discussion on the part of the adults attending the film forum.
Reports of the experiment indicate that gself activity can be

fostered by the skillful utilization of sensory materials,
pate in it as an actor. Farmers

it and then

as

a spectator or you may partici
may merely watch a demonstration, or they watch
Ltake part in it. The cone device then, is a visual matapher of

in which the various of A.U. materials are

learning experiences,

arranged in the order of 1 ane proceeds

ncreasing abstractnesses

The effective use of these alds assure

from direct experiences.
d mqtion picture on @a certain topic,

A goo
wilful

in learning Process.

if not explain well,

e of these materials cal
ing of the

to communicate message effectively

the us 1s for more than command of

mechanic
techniquese.

s more the understand ir power as teachinn

d studies have tested the values of radie

geveral hundre
motiaon pictures an

file strips,

d other sensory

photographs, rials as whole?

devices what
The following claim
F. Hoban, James D.

f audio visual mate

rted by researc
ar Dale have found that Audio

used in the teachinn situaton,

pe said O
can h evidence. Charles

g are Suppo
Finn and EdO
when properly

Visual materials,
llowing:

can eccaomplish the fo
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1o The
thep

VY Su
1 Pply and concrete basis for conceptual
r k
ind and hence reduce meaningless word
responses for farmers

Ce They ha
Y Nbve a nigh degree of interest for farming
CDmmunity.

Th
ey make learning more permanent,

They af
y fer a reality of experience which stimulates
self-activity,

Qe The
y develop a continuity of thoughts; this is

Specially true of motion pictures.

Ei CZTst::q;:::era::? peaple Act, which were broad-cast over
' Sl 581f-act;n? System, illustrate the use ot radio
activities of local con vity,. .Each progfamme éocumented the
recreational Facilitiesmunizv 1? p?eventlng R
N———— R idne, a;deihzbi:i:1::mschouls .far severel:
these dramatic presentations ' e h?ar "

, were probuebly moved to think
more about the problems under discussion. Other listeners, who
wished to do samething about similar proulems in their own
communities, were invited to write to the pennsyluania state
college for additional help from experiments. They recelved
pamphlets and other printed materials as well as the names
of extension workers and others capable .of assisting them in their

owun state. Thus the desire to solve a problem was further

stimulated by sp-cific helps.

b CREATE INTEREST

The degree of the impact, will depend upon the mental

self of the audience, their readiness to respond. UWhen we

se a film to broadcast for teaching, we may expect its

pbear such a direct relationship to the mental set
This is another

choo
impsct to

to the readiness of the students to respond.

before using any such audio-visual materials, we

r audience and "change"
rest so that the film or broadcast will

of saying that
also should prime ou
creating sufficient inte
g it into the desired ch

the situation by

releas annels.

ONTINUITY OF THOUGHT
wer of audio-visual m
and their simplic

6. pEVELOP_C
ention getting po
o stimulate interest,

aterials,

The att {ty camdine

their ability t

.
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to he
In the farmer think Consecutjvel

{n this concrete way y 8bout @ subject presented

The cuntinuous attention given top =

a
a telecast, a radfo programme or
. ’ a

film,

e B = well executed demanstratinn is
1)
s Its concreteness ang interest
The cont 3 -
obots tl”U1tV of thought that is fostered veroal
ac
one are coupled with visual and auditory
explanations and
3) The
. studied care and artisty that have gone into
e
ten, twenty, or thirty minutes presentation
7)

ENLARGE THE RANGE OF POSSIBLE EAPERIENC ING

Audlio visual materials enable us to cut through the
nhysical limits of time and space in a unigque manner, It is
true that without imagination we can girdle the Globe, in puck
like fashian, time and space cannot him in the human mind. But
no human mind can imagine a renasissance world or the world of Jeffersor
or Lincoln unless it already possesses the elements from which
it can compose such worlds. Understanding the world, we are
fortunate, as Lippmenn points out, that man "has invented ways
of seeing what no naked eye would see, of hearing what no ear
could hear, of weighing immence masses and infinitesimal one,
of counting and separating more items then he can individually
remember. He is learning to see with his mind vast portion of
the world that he could never see, touch, hear, Or remembDET.
Gradually he makes for himself B truatworthy picture inside

his head af the world beyond reach.

8) TEACH EFFICIENTLY

ts cluch may be 23 much more

The make-up of an automobile
one in the auto-mooide

ching device than the

efficient jrnitial tea
ctife than an articl

{tself, it is more effe
The sensar

e or a lecture an the

y device removes the eatranoeus matter

p cte.
same subje o supject. The game general comment

nhe essence of th

and gets to t
t the visual sy

may be made gbou

mbols of line graph's they show the

ns much more quickly and widily tnan can be
what do use near by nefFficiency® In

re involved; economy of
y classroaom

quantitntive relatio
TS.
y two qualltl

sed vidinesse.
y more

done by tables of-pumbe
erials? surel
y and increa

ual material

es a
For @ great man
efficient than any other

teachinn mat
time and energ

g are vastl
tasks audio-vis
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9) ADD HIGHLY USEFUL VARIETY

The veriety provided by sensory devices is not sluays
viewed with the seriousness that it deserves. Mautony can pe
dowerful deterrent tg learnings; humar beings seen to nzed
variety and ohange in order to get full saver out of life

sexperiences. Nore of us likes to do the some thing day
after day; we prize variety, sometimes even for its own sake.
Student reactions to a varied diet of learning experiences
Rrove this point beyond question.

But their is some-thing of further impaortance here, in
the relationship between individual differences and the range

of teaching that audio-visual materials offer.

Audio-visual materials reinforce and add effectiveness
to other teaching procedures. The teach himself is more

erfective when he has a good many strings to his bow., When a variety

experiences is offered, each one grains in freshness and impact;

and the multiple approach adds up to a whole that is actually

greater than the someaof its parts.
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CONE Or EXPERIZNCE

D) DIRECT PURPOSZIFUL EXPERIENCE

2) . CONTRIVED EXPERIENCE

3) DRAMATIZED EXPERIENCE

4) DEMONSTRATIONS

5) FIELD TRIPS

6) EXHIBITS

20 TELEVISION AND MOTION PICTURES
) STILL PICTURES, RADIO, RECORDING
9) VISUAL SYMBOLS

10) VERBAL SYMBOLS
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GRAPHICS

Uraphics are Hltenals

“v ~ ~ ~ ~ N~ - ~ At
hrough a cormbgat, "hch communicate 1acts and aaeas clearly

“n of dfa\vxxxg Word and pietures These add & wisual

efficient, niiiie ;-hot(gr\-;lplilngr;;;il}u}% tovvr'.c-ras, ;11&1::113 lerning more

o Sl-x .:puu ;b idll por tmg objects more sunply and

nUrabers are used i uues"and el 61\ f:nd.l\u o et i o N2 WGiEe ad
POSLers, as weell as for Caption in c-fr:;t‘nlzzz tﬂ El? EIHS' e aate |
d comue strips '

43T S LA ~
Glielidlin lmstructo
O

Amw s Cand
Call e used to Pro

EIND OF GRAPHICS

The type of eraphic
e n P STAphic materals coramonly etnployed in teachins Each

U E= has certain URIGue mstructional applications.

1 GRAPHS.

—_——————

These“re visual represents
Cntitaie . & s 1< Visual representation of numerical data. They show
quanutauve relationship more elfectively then any other mediurn.

a) LINEAR GRAPHS.

POPULATION IN BILLIONS

199 199 199
1 2 3

It is more prease of all graphs. It
12 usefull in relatonship between two series of data. A line should be used
vhien a considerable number of data are to be plotted.

b) BAR GRAPHS.
POPULATION [N BILLIONS

g o -
- N il
— —

—

These are simplest of all graphs to read They are eazlly constructed.
g - : el Ol values w
The bar graph 18 empl.:-ved tobest advantage wWheti the numt<r ol values
” o « W ’ X . ™ h'd - ':'nt'-
be compared 15 small-usually not more than sEer e
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¢) CIZCLE OR PLE-GRAPHS. Tt [l

i B Y1 LI .
Wild'ead di @ WST . ) Toul M o
1 =3 N

=Ll COllpolient varts oI & wh!

Tl “liare —p e
e Cliar i (lenstic: are commnmon to all capcle granhs

They a g
o ) = I‘N."-“/,-‘ F’r'-‘iﬁ'xlt t}u".al or Vr L ¥ 1" JHL unt

TYASr Tarts are
calsl Darts are caloulated in pero-ttazs

1!
-,

ro OLATION LEILLIONS

e) PICTORICAL GRAPHS: Flat, simphifisd, picture hke Liure:
used i pictorial ':-'ra\pn-f.. Fictures of this type 21ve the nrapmcs forra r=alist
sonterest Thiz T7pe of 2raph now used widely 1n mage=lin= & NewrsDapars i3

cunple to read as & Lar and it has added advantages of using realizlc
' ngux =5 1o CONnveY Mealilligs.

fy  HISTORIGRAM- GRAPH OF TIME SERIES: -~ cuve showin

chanz«< il value o @ie o nors iteIns from ofe pel 1od of tUlie W Uis Lt s

grotwn as the 73 ool tane Seres. Thus a hstongra:n display the virnauon

ction, MMECrE, pep ulation et In
- Ulie S ¢ dealilif witlh Pr 1ces, pl”‘ju e ¥
\.I LIIALC' u(‘:rl".‘ -‘ub P\l‘LL J.c

cpraet @ histongratt, tyne 15 taken along L-a

order o CClic ) to Jetl Uis
plottzd and ther conniectzd DYy means of straight line Se3m=nts get
sivlied d

hustsrogranl.

- Dl'
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¢ Tabul:
ar chs; e .
nstirical Um- lne ;—T%L"qu"ﬂce relaucnship such 2z those 10 a
= @ .1fr.': t-.‘tﬁl';‘ I:arl b;: 5110”‘,!’1 o a mr‘ul;r ‘_r '.vt

Chartisats apility w show tre

thie URIGUE Valaes of & tabyler S

ralauonships.

4. POSTERS:

aq

o Foalers are large scal sStraphine=d protorical liustrations
desiglied W allention w key lacts, 1deas or events. They are mherentely
Gl le ane dynamic, Ther function 1 premenly to motative, arouse imt=r=:t
remtnd or advertize. The modern poster was born in 1867 1 Pans, prepared
Ly Jules Cherat, a great poster artist, World Wars First and Second, the raa)or
DowEls Used Lorge SCale poster campalgns ro redruit armed loross, s=il vwar
DONGE, IMOIRLING IMorals and boost the war €I[ort gensrally. Hende e poster
[GUST have strong =ye appeal 1f 1t 18 o attract attznuon and have enough

Lolding Dowrsr b potb tls rieessage across.

5. CaRTOOHS:

The Lartoon1s a pictorial representation of person, 1ded or

sried ro mnflunce public opiniion. polit
: with a strong vieual irpact based upoen, sharp, <ompadt
These is some evidenye (ol Caitoons e
wor than the =iemmentary

situation, desi 1cal carwons are SouUIies
ol ANTOrmatyor:
drawings abd humor of some type. goite
at the secondary ratt St |
jevel partly because most cormmercal cart‘c';onsﬁar:e Sli;::rnllqlglr :::I:y Tt_x;
todern socto-political cartion deveeloped m U > ‘-"‘5 m;r;" &, 1:1:;;'_.;‘ o
INCreasing numper of cocallent cartoons are intends merel]

chuckle

— E GR iCsS
L CTORS EEST IN MIND WHILE PRODUCING THE U

chiefly valualie for tedchind

)
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mnaly

' JadCraphs N
wadels and dlersinas as Staphs, po

oy P 1355 PLopects are ensaer .
to producticn,  Cpectives, ¢ Jeuls Are enzaging wi 1.a!
A il R X\L';' ‘-‘-'ll' .

rpet
Vpnat and mstuctional et 21

T ATT1AtS Qranhs of ¢ LAl iratedles
e OO ST g :"r')r.hD el \’\1?‘1" determined T

L v SLE4 - l 2 a1 L? LJ!’;»:X. - il 11

weal cia'is -

p=tiie=d and G

-t -
1=t Uie T o000V

" . e s

. SELECT T E DISPLAY M
i SDISPLAY MECHANISM:

TP
IIAA,Akc!I" sriale ara
i e Tare NAL=T1als are 1o be used for class room 1 wdividng!
- v, e 1enZW o Uhie materials OU class room I wdiviaudd
. : ‘ e INaterials are w be displaved,
rpeed Lo Cha]-lé.-_. Laaterals durime e Gloplaled, Ui Jistatices, Wie
- - 1111'(5. \-'k.'\,\"lrl"&" J“d e hll(‘l\r’h\.‘\.\l materiais W .

sz 1oz ed will o1l Ollect displat

v u -h =T «.haf‘lr.\‘v' mechanice selection bulletin Loards noit=i:
ana lalie 1ol are 1Nore &pr-)Priate for dr’rl']" aner johg 2RI slels
chalk-board, 1D charts ot tran T display oter long
. .,..,) } 111;- chiarts or transparenctes marked with Ielt pen 1ay
sullabie 106 2N ie presentations. o

4
e

2. CHOOSE THE APPROPRIATE PRODUCTION METHODS:

_ Grafiings can be constructed by a wide asiortiment of proatcted
sids Cornmon producton aide are T-square, traimngles, arawing boards ielizi
guid=t and dry rranfer letter and symbols. Rubber, csnent ?\nd drrmoeunt
Piizye oan b 030 o Lount 2raphics Lemanating film, can be used r,\";:‘ et
srapnuce that ar- drymaounited so that addiional materal wintlel on Ueth

it Sredse and Dol pens can be used.

IDERTIFS ESSENTIAL JHFORMATION:

A

Ths smount and gind of detact in graphucs and representationl
sbjects depends Upon objective. Simple line drawings should be used when
ey can sullce and the illustrauon should be uncultered. 10 mush
u‘u'c;rm.atwn must be present & certes of vasuals 1§ preferable to one

sreras 1o A
Crondasd ol

1 DESIGN FOR STUDENT RESPONSE:

OS Lioblelins v plics
a5 captons and posibg probleliss Vi Slapl

use oraphs Conile

 crudents to check t
ey near displayed praphics 11 students to checl

Using ¢ pestions s
e al answers of post ansWel

are Wals to evok recpornse o
te wiays o gvoke 15 [elr answers

5 DETERMINE LAY-QUT.
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l, A\ 1) -, 'v, -
’ ) 1% "4r.-‘.f77 - = )
AotV UL Wl U n for somé object displays Over all stz
' e ZUapnie 15 1or individus _Fa C : e RS-
for tndividual or Group Elements izt

sl e arrangea Lo ¢ .
pouded 1.--.11"/;-‘ Lt demu“ atbenion and W convery Lalince El T
- 2 ] MERRIN N VT8 ISV AST AR N 2 Tt sd i pelllelils
o ,.1‘,{ Sfoins =V .hl/ for balance }’_-_«o’-]’, {rom arr anne t 1 )
v v Ll ) O A "( 2 & 7 - - ‘.' Pad 1'::: (] —-3" vy

/4 Graphucs should have larger bord=rs on bott e
. 22T LOra=rs on Dollomn

b. DETERMINE DIMEHSION AHD PROPORTION:

I

Aentlons, repracents . :

e, representational objects can be  ooniructed. Dther-uni

l"'.l .Jl"—‘(-.l—xvj'i‘ ‘;1_111 r).‘ ‘J-c;_‘d UJ B 4 il Lt w N e ' I L=) G n.;r';"
? e cr 1 F Ag

cale the illuston of depth in 3 graphic

l ll ‘\J[",'[ tlo!l .&rl'\‘ul(.t b‘. C‘)rlul .1'¢ x ¢ l ‘ .1!: v
? ol lrl r - f =~ = -

1. KEEP THE GRAPHIC LEGIBLE:

Captiong, titles and labels should be legible Spacing should be
determined by what 190Ks appropriate to the €72, since equally measured
Aretances betwesrn ters rreat distorton.

REGULAR CONTRAST.

e and tend W

Elernents with grater contrast appear more liabl
attract attention. Colour, shaps, 1ocation, s12e r 1ess conurast.
; Colour contrast can be enhan
' and their lightness of darkness

. separate obyects [rom t»acl'.—grounds.

can give grealesr o
ced or reduced by changiig the colours used

and by using intermediate colours 0
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Mangy Comnunl dnl i an

Iy

|
Dy, HBased Ahinand Khian

1, Mass medla ure |}
10 ; ‘ i
I lnl ual nhll n, e300 1 l:“‘l} (' e o ’J““, tal ”'“'11 I 7 "””'L’] oy “./‘“'t'”"'; U[
.uw:n:h’)l,:] o Lo lA“ e oa Il’ ;”'m““l et l"“n otk "Ml‘." l“’ e o 'npi(“ !
and distant audisnoes inoan impersonal tashion,

, Mare  comm «
?“I“”“”“ T “”'I”"‘i ation is charact arized by three traits. The
" . ; Je and )ml.ul OUeneous, The Information tlow 1o x'o‘lpi']
and one | vay with a minimal amount of feedback .“ , A :“ "
alpo unable Lo neloct Or Couron Lholi ,,v“,“ ,,'“‘,:,, " IBNEE TS aoare

3. 4l‘hiv u/.[ll lelt functions of  masy media are to disseminate
11,[(Jl,ll.hlll.1f.)ll,' nllLlll,LillH, distract and provide acsthetic enjoymant .,
Tmplici Fl_/’ i cconomle entitieon, the primary function of the media
15 to uqx::d a profit through the sale of advertising directed at
the audience,

4. The concepl of sociely as a group of lsolated individuals wvas
the bazsis for the one-step, stimulus-response theory of mass
communication, The one-step theory has been replaced by a more
sociological , two-step flow theory., Thie nevwer theory sees the mass
communication process as indirect, involving leaders and tollowers.

5, An opinion leader differs from his followers in various ways.
He tends to have influence only in the area of his competence,
although some influence may transfer to related areas. Typically,
the opinion leader personifies many of Lhe group'"s values., His
osure to media permits the opinion leader to serve as a
gatekeeper, shaping and interpreting information for others.
Opinion leaders tend to belong to several large organizations, be
more cosmopolitan in their contacts, draw on a wider range of
information sources, and enjoy higher economic and social status
than their followers. Ezcept in times of crisis, opinion leaders
act as middlemen between the general public and the media.

greater exp

| professor, Department of Rgricultural Education, University

of Agriculture, Faisalabad.
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6 . The adoption of j

: nnovat j
intel est, evalu: : laons
e sonal dovation op ment lnvolves fiye st h
impersonal,  informationa) al testing, trigl aq iareness,
ria and adoption

apparently most influentj and cosmo
personal interactions are lal
adoption. Early adopter:
ways: they are more p
possess higher socj

in the ﬂﬁsltan media sources are
more 1ike1y " rst two stages, whereas
are simils o affept.the later stages of

I to opinion leaders in some

Xposed to information source
7 Mass com : han late adopters. i
I 18 S punlcation
existing attitudes thaiee?; mgﬁe effective in reinforcing already
processes of exposure, attent; anging attitudes. The selective
explain the mass media's inabil‘:n’ perception and retention may
1 1ty to effect major attitude change.
8. Television's image- :
public issue. Early reZZaiZ%F;pg powers have made media violence a
jifferently to diff . indings suggested that children react
Lf ‘eal viol erent forms of violence and that the observation
ok 3 olence 1s as harmful as the observation of fictional
Ylolence. Th? 1972 Surgeon General's Report concluded that violence
is an essential asPect'of American television programming , that 1
has some effects on children's aggressive behavior over time, that
viewers Pl’?dlsposed to violence will select such programming and
that individual reactions generally determine the effects of media

violence.

9, Mass communication has had a tremendous impact on society 1in
general. The mass media have created new forms of social activity
focused on the manipulation of media symbols. They have vastly
expanded the potential ranged of man's awareness of the world. Mass
communication has helped to homogenize and standardize speech
patterns. The media are arbiters of social status; they are able
to confer enormous prestige to products, ideas and persons. Family
life has been laterad as new rcle models and sources of information
become available through the media. Mass communication may be
partially responsible for making consumerism an essential aspect of

American life.
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PROGRAM PLANNING IN RURAL EXTENSION

ny

MUNIR AnMAD!

it is an old proverdb that
"wyy
PLAN YOUR WORK and WORK YOUR PLAN".

I think it is ; ¢ :

technology as it w;;3 f&ucwné? tan}‘NOdern SER oL svience &
eaanization Where you ars working') soimyag nevhethmions (a ninh
Pos}tliﬁ't)oﬂ PdVF to perform certain duties and yo; :;: ;: Hotf:d
to\hifxqicaF‘)OUK best. For the efficient discharge o{‘dutiezp ;he
?re—LLqulfIL‘ and foremost requirement is to make plannin "then
implementing the same practically in true letter & :plrit L

This is especially true in Ext. Educational work. Being EX
REEICHES, FREUL BELRLs duty is to uplift the social, eco;;;?cha;é
living standard of people with whom you are working. In other
words, you are supposed to change the behavior of the people, i.e.
change in attitude, change in knowledge & change in skills, which
is not an easy job to accomplish.

You people, the Ext. officers who are entrusted the
responsibility of diffusing innovation among the clientele,are
required to build an ext. program to discharge your
responsibilities effectively and efficiently. But question arises
what is meant by an Ext. program and Program Planning.

1. EXTENSION PROGRAM.

It is the statement of situation, problems, objectives &
their solutions.

i. sStatement of situation ==~ Wwhat is at present.

ii. Problems --- Are the un-satisfactory
--- elements in a givensituation

111 : : - ts.
iii. Objectives. - Are the improvements
i : recommendations.
iv. Solutions. Are the

ment of Agri. Extension, University of

! o
Lecturer, Depa 1994.

Agriculture Faisalabad.
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on -
onal effort carefully designed to attain

tenti
termined
ned goals assumed to be important for

in
pragde

improvement/pr < .
linstructional desi;;iriiiils-ééf resulp of the use of effective
that all veople involveg kgg: :rcg accident.Planning makes sure
ca::?‘::e: sut, advance p:ep;; :?elr responsibilities and how to
§p;iles and equipment to assuriuggn_of tegchlpg.aids, checking on
E the time they are needed. eir availability well in advance

O n

The value of

Py ue T 2 -

' be over EStizateidvi;:e planning of each program activity cannot

 predetermined endsfécai:af::' hgrﬁgress is the output of some
- I FRLS L which consci

their attainment and not by chance cious efforts are made for

) P - -
Qes;ne;:;sre,r}qp people, the Ext. Officers, Can very well
s . where are the people at present and where they ought to

as
be.

What should be.?

Gap. : NEED.

What is?

In order to fill the gap between what is and what should be,
r building a good program, But, if an

we needs careful planning fo
how to build an Ext. program, how he

~ Ext. officer does not know,
_can design an Ext. program for the welfare of the people.

4. APPROACHES IN PROGRAM PLANNING.

hes are being used 1in

Following two types of approac

program planning.

4.1 AUTOCRATIC PLANNING.
] i ' 1 t some central level

This a proach jnvolves planning 2 .
which 1is implem;;ted as such at lower level sub-ordinates ©Of
people/intended audience are not consulted. They are suppqsgd to do
whatever their officer desire. Here the entire activities are
11 group in accordance of his/ their

controlled by a person of a sma

o
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pun thoive,

qhey think that 4
11 Vuadurs are wine Veuyple a4 L
4 ¢ It iaye jdeas V4

hﬂ "l“”' ‘,"l' ﬂ’ﬂl1 I,' lr'
p ’ 1 P g
dlgouitaying because, slbe  of Ahie wpprosch esre  Gftes

Hutan  belnyg  havys 14

ey was, f(walin bows

rlm'mg” !‘a’:l", :'."1’!_},’:,1 iterian/dfof n“ :,l"{tz’,.“::'u:ﬁ l,zfyl;. 'a;,' lf,;-
pressure b "hn" dinates ., Employsss work under ¥ flm.
designed are pei )‘::mf" o tor whom Vhe progesm 15 Lelhy
Lhey are not nnkn'll ’n}’:m?”“"d nor veken into confidence,
Lo Bolve, ULLimsts) 7' "‘l' thair problems which they wan!
nmlll Ofunss may also fusl ‘;’hﬂ":"::“""‘: G4 K& SREVEFESS e

4,72 DEMOCEATIC PLAMMING,

Pla ‘ { o

0,,““;,L.,:-:““‘]J,,-/1“ whu.lh all converned sre copsulted, 1deas of sub-
r OOgr A ;’ ’ petuple areg vl bactead and ln':urw,rn'.nd in the
xL:m-'f:r, .’1‘1.«] ‘“:‘-“t.: i:"‘ to build the program in sccordance with the
‘ .“- j " o ll orepts of the pouple for whom program i{s being
(lr :T' jﬂf il ’ 4 Ultimately the proygram which smerges with t he
ey N of local leaders, they will consider it thelr own,
rthey will try to sxtend full coopsration to make 1t BSuUCCess
because they consider it thelr own, ‘ ' T

5. PROGRAM PLANNING PROCEGE .
The following is an {deal chart of steps in program planning
arranged chronologically.

) A gituation analysis,

2, Organization for planning.
3. Proygram planning process.
1. The planned prograin.

The plan of work.

5
6. Execution of plan of work.
7 Appraisal of accomplishment.

5,1 SITUATION ANALYBI1E.

Those involved in planni
need the best poauiblc un

extension education

ng the local
of the situation in

derstanding

program,
respect to the following e¢lements.
5.1.1 Where are the people?
i Aqriculturll resources and current farming
" pattern and practices.

-
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ii. Economiec

level:s

facilitiesg mavl r—, Farm incon :
' 2 - *8 ma oy , e, credit
iii, thuracy ratu;ketﬂ and price structure.
iv. People {14

abiliti hai
attitudes. o+ their knowledge, skills and
5.1.2 Socio-political system

L. Formal and informal

ii, Leadership pattern,
111. Reference grouping.

5.1.3 Physical factors,
s Soil and climatic 1imi i
L. : imitation.
11. Marketing information.____ Roads,Railways

Transportation, channels of communication.

5.1.4 National Development Programs and Goals.

5.2 ORGANIZATION FOR PLANNING.

Effective orggnization provides a means of involving people in
the program planning process. Involvement of people is a basic
element of extension education. Participation helps to avouse
interest, and those helping to determine a program will usually do
all they can to make it succeed. Involvement of people also results

in better programs.

Close liaison with local people at all stages of extension
program development and implementation encourages cooperation and

reduces friction.

The following steps are sug mgested as a general guide:

B S5.2.1 Identify and counsel with:

l

| a. Existing leaders-both formal and informal,

i b Cooperators in previous extension or related
f rural programs if any, gnd

| c. Individual citizens having useful knowledge,

understanding, Or interest.
ith other professional workers in agriculture

5.2.2 Consult w
h as:

i and home economics Suc
|

i i ittees
mal or informal planning commi ;
g. gngal councils and other official bodies,
' commercial and cooperative grganlzatxons, and
g. Administrators of programs 1n related fields.

-
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5.3 PROGRAM PLANNING PROCESS

The ideal
. Program pl ;
steps carried out in planning proce i
nentioned in the pro consultation with thss Anciudcs S Seuuance of
ceeding section. Tt ig groups and individuals
. ecessary to:

5.3.1 Identify wants and needs.

Rural peopl
hey believe wi ; e are ready to .
gwaie of all tﬁZﬂL iig¥sfy their wants, a??iiié;}%ﬁ&:ograms G/
A her price for the 1crineeds. For example, they mai :‘:rft I:;Oot 92?:
through the application ofci;tggt-rrorkerdcan guide farmers that
n et more : ) ce pro uction t
iy production and ultimately more incgagug?ogiistgﬁg

price for rice.

B e Determine relative i
importance of vari :
. rious
needs,and decide on priorities. recognized

Tﬁls must be dgne ;n consultation with the people
whose cooperation 1s required in conducting the
program.

5.3.3 Identify the problems involved in satisfying the

needs given high priority.

5.3.4 Determine possible solutions of problems or alternative

courses of action.

Solutions may come out of the experience of the
ted by the extension agent

people themselves OF they may be sugges
or specialist.

5.3.5 Agree upon objectives.
1 i joi ] i kers and the
This 1s a joint function of extension wor
rural people involved. In order to Dbe of value,
-

objectives mus
and wants,

j needs o
. sought. : indicate the
X nvolved, 1ndi€
1dentify s peopled the gubject matter to be

C.
changes to pe made an
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used,

Wt Heleo .
et thone objectives that are practical in

tetmg of at
A b “rt s )
Leront e, materials, and other available

A4 THE PLANNED PROGRAM

A planne
copt e made nvai\aﬁlglr:‘:vlnh““‘d be recorded in written form and
' § : rooperat in is 1
to avold late oo g groups, This is necessar
1:. a eritel ‘\:\““"‘"“““““"‘\Ma\hhng asz to what was agreed ax\d‘t;uz:‘:;:’
Al \ easurement of “hi ' i
program will normaltly vun(nin‘\ G5 WEHLSPRUSNS, @ HESE HESERE

1. The names of '
: 3 : perzong who planned the progr
moeceduare tolloved, ‘ e BIpgram 30S the
\ .
A aaituation atat \ \
¢ atatement of needs, interveats 11
ifhetod g ¢, intereats, and identified
K ‘:it:\(m\\vnt of agreed objectivesn.
4. Provizion for coordinata ' '
8 vation with other groups, agencies and
organtzationg, ’ RES S '

PLAN OF WORK.

o
o

The plan of work is a primary tool of the extension
worker which he prepaves for his own use as an aid in attaining the
objectives of the program, A plan indicates specific action to be
taken, by whom, when, and where, and what accomplishments are
expected. 1t includes a list of the required resources and how they

are to be procured.

i The following ave some guiding principles which may prove
“helpful in preparing and using a plan of work:

ed program and includes the

1. It is based on the plann
ivieve the stated

extension methods and other means to acl

objectives.

2. The plan of work should be revised as needed to reflect
progress and changes in goals and objectives.

3. It should include necessary procedures to accomplish
program objectives, establish calendars of activity, and
designate rusponsibilities.

4. The total extension job specified in the
practical in terms of staff, time, and ©

resources. o
§. The annual plan of work should be realistic in terms of
possible accomplishments. ‘
iate evaluation procedures to

6. It should incorporate appropri
appraise changes in the people reached.

plan must be
ther available
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5.6 EXECUTION OF THE PLAN OF WORK

Program i i
| ucation prozess.aitliz ;Zrzhihzzeart ?r core" of the extension
; eo . impr )
gain knowledge, and are led to Changpe t!;\eei rl :atltni‘t utll:‘;l R SRLS by

Following are the two basic
, re . __ o
action. quirements for successful program

1.The fi i
ound technic;fﬁuifgri;ement for successful program action ia the
Zxample he Shouldwkioie to}? tixg gart of the extension worker. Fou
. : A e kin - N
effective in rice production. and amount of fertilizer most

2.The second is the use of e i i

. ; xtension teaching methods best
s'ulted dt‘.o the subject matter to be taught and to the people
1nvo}ve . For example, the result demonstration 1is effective in
showing illiterate farmers how they may use fertilizer to increase

rice yields.

5.7 APPRAISAL OF ACCOMPLISHMENT.

Periodic evaluation in terms of objectives of the program
provides a basis for continuous improvement. Plans for evaluation
need to be included in the plan of work. This may involve:

a). An accurate description of the situation existing at a
given time.

b). A record of changes

£y The periodic descrip
with time.

D). Educational methods may al
their jndividual and coll

change. '
The results of such evaluations are useful only

: used in planning future programs.

proposed and accomplished,
tion of the situation as it changes

so be evaluated to determine
ective influence in inducing

as they ave
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WORKSHEET
FOR DEVELOPING AN EXTENSION EDUCATION PROGRAM

1 Problem:

L e

2. potential:

2. Solutions:
Al llllllllllllll L . .0
B' L I I Y I D R R B . . . .
Cl L I R I R ) LI LI BN N I L I I )

4. Preferred sclution:

- objective

6. Plan of work:

-l.l.ol--t-o-ll.

¢ Evaluation.
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DEVELOFMENT AND SUPERVISION OF TRAINING
PROGRAMS.

By

Munir Ahmad!

1. INTRODUCTION.

tivft?gz Eﬁaénlng 1s a term used to describe the programs and
ac e at are conducted by the organization for the purpose
of maintaining and upgrading competencies of the staff to perform
those tasks related to their jobs which aid the organizati t
reach its goals. g zation to

~ Therefore, the extension organization is responsible for the
de51gn.and 1mp}emeptat10n of staff training programs which have the
following objectives.

1. To strenc:hen technical subject matter competencies.

2 Tg stFengthen those educational processes skills that
ald‘ in the delivery of programs to appropriate
audiences.

Extension worker must be competent in both areas. Without

this knowledge he cannot perform his job effectively. Even if, he
has a sound technical subject matter and does not know , how to
communicate this knowledge effectively, he can not do his Jjob
properly, this 1is just like possessing the technology or a motor

car but not knowing how to drive it.

staff training is designed, basically, to mnarrow the gap
between the staff's current level of competence and that needed by
the organization at any given time. Staff training assumes that

"dJeficiencies do exist which need to be corrected."”
. MEANINGS OF TRAINING.

cate a person so as to be fitted,
Dhama,o0.P. 1982.)

_ To edu qualified, proficient
in doing some job. (

nt of BAgri. Extension, University of

l
Lecturer P )

Agriculture, Faisalabad.
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s PYPES OF TRAINING

1. Pre=service training -\
!
E-—Staff Training

In=service training !

2. Induction training

4. Farmer's traini i
training Clientele training

2.1 PRE-SERVICE TRAINING.

o Pre-service training is defined as a program of learning
activities that prepares an individual for a career in extension,
and usually~lgads_to some type of diploma, certificate, degree, or
othe. qualification in one or more of the following, 1i.e.

agriculture, fisheries, forestry, animal and/or veterinary science
or home economics.

.2 INDUCTION TRAINING

A major phase of staff development occur at the time when new
personnel are employed in the organization, to begin the work
designed to assist the organization to meet its goals. This phase
is called 1induction training (in some programs it is called
orientation). The purpose of induction training is to make new
employees familiar with the practices and procedures of the
organization . These should be related to the stated 3job
description.

Induction training has two basic assumptions.

One is that everyone entering the organization needs to have
his or her perceptions and expectations of the organization
clarified so that they are similar to those understood by others in
the organization.

The second assumption is that new employees who have the
necessary competencies to do the broad category of tasks, need to
have a clarification of the specific tasks related to their

positions.
A good induction program assists new employees

(a) to develop a feeling that they are an important part

the organization
(b) :g reducegthe initial stress related to performance

of their tasks,
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(¢) to identit

" Yt
in their yo he resources ,
(d) to Strength?' dVailable to support
. e N r them
deglcation ton their Personal he:
ex : e )
ShsSion °r9anizat§Xtenslon audieggzmtiment ey
. on rough the
Inducticn trainj
as 1t
and procedures of the extens. S focus o
nsion organ; D the struct
gani ure, policies

training should occur the £ ratio

. , irst N. Theref

PosSlble to ) the site where the%igjﬁf employment ore,
I's are to pe

induction
» on (as close as
rform their daily

2.2.1 CONTENT AND FORMAT

Induction trainij
. : alning s c s
erenteg E;:nd designed to movvr.-;J E}?:Ide!:elgwl specific, learner
independent worker as quickly as possibl The de e e

pe done is based on the background of tﬁé'ggzigiiz2§:attjus wes

The course should review th :

: i : e history of the organizati the
economic, t1:>gllt3.ca1 and social influences that affecgt theao]:::?:'le 1;.
the area, the program development process, professional conduct and
pbehavior expected of the employee, and the extension organizational
structures. It should include.

History and objectives of organization.

Structure, Policies and procedures of Extension
organization.

. Rules and regulations governing the job.

Employee's job and expectations of the organization.
resources available to conduct the specific tasks
administrative supports to achieve work goals

N -

Ul W

B2.2 Ssuggested induction plan:

E2.2.1 FIRST DAY OF EMPLOYMENT:

the
Meet program administrator to be welcomed to

organization. . .

- * B - t o a v'r
. isor to identify ay day
Meet with immediat® e g yment papers and to identirly

)
activities, to cqmglgte any empl
work station facilities:

Meet other resource et
selected rules and regd
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Vianit b Onea) o)

dlﬂ‘ln“ ' By ‘
artivitien of Lhone nit s farm and home sites to observe
Meot  with  dwinedd
ile ’
orooedures for Aupervisor to work on policy and

axtension work activity,

Vigit aammun i - . . ‘
peop) e V1LY area to observe day to day activities of local

Review resource materials

related t
exltengion work @ 0 the scope of

in the local community,
I LST MONTH- 18T YEAR

Atend classes related to the organizational structure and
proceduren,

Observe research work and practices at research stations, farm
and home gites

Participate in field day under the supervision of an
oxperionced worker.,

2.3 IN-SERVICE TRAINING

The in-service training program is the responsibility of
the organization. Such a program is designed to assist staff to
maintain and strengthen their competency to.perforN\ the tasks
related to a specific job, role, and ﬁunctlon in the‘organ§:atx€n
However, adults as learners are more llkely_to participate in such
a program for competency development 1f they hai; ha? an
opportunity to share in the program des@gn. ﬁ:ey tt: ﬁoar;::n
more effectively if they are actively involved in the le n..sg
experience and if the program ;s.connected to ﬁ?eﬂﬁxe§3°§:;x;neé
Therefore, most in-service tralning programs shou

around the problem-solving approach to learning or experience.
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ervice education is also d
matic practice in the perf
or

In-
el escribed as a planned program

ormance of a skill".

m In

In general, in-service traini i

g raining "is a i

) r ‘ _ program designed to
. .gLEenﬂcompetenC}es of extension personnel while theygare on
e job". Therefore it should be a:

(a) problem centered.
(b) lgarner oriented.
(c) time defined series of activities.

2.3.1 BASIC ASSUMPTIONS AND RATIONALE

Extension leaders planning in-service training
rams should have certain assumptions and a basic rationale in
d before the activities are developed. These assumptions should
ude the fact that men and women, alone and in groups can and do
n on the job, and learn pest when they are actively involved in

learning process.

R

These assumptions, with a stated rationale, should

i i in-service
ovide a framework for the design ogkan :ﬁfei;;nioig:s
-ining program. The rationale 1S based on q

s the proposed program

To what extent doe
objectives and miss

jon of tht

(a) fit into the goals,

or anization. _ e
(b) usg current research flndlnzssfu1 rding
tice pased on the succ
prac ’

)
current users of the system:

garding accepte
ijences O
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DES Lo |
PROGRAN OF ax IN-SERvIcE TRAINING
A program
,ffective 1n-servjce

mponents uith_ app

Planning
trainjy

Prograpm. It inclugd

S5lgn an
Questions to

€5 the following
€ answered by the

~
-

What are th
;s anticipated

© one t} o é g ? Problem exists of
is - and should pe changed b
Eff;ii;gnisggr§$: *tﬁz C;ayzgiagroblem be changed into a n;id (nie;
;;;ilable to resolye the BrOb] e uman, gzp financial resources
2.3.2.2 Learner Identlflcatlon

Who are the target 9roups of learners? what competencies
do they have now relative to ¢ € Problem identifjeq> What 1s the
gap that exists between bresent level] of competencies and needed
level of competencijies? To what extent do learners perceive the
problem?
2.3.2.3 Objectives Identification:

What shpuld be the overall purpose of the program
(goals). Are the intended learner outcomes (objectives) realistic
7 What job performances wi]}) be improveq?

...... 4 Learning op

pPortunities anpg Selection of Instructional
Strategies:

To what extent are the

instructional
compatible with the stated ob

strategies
jectives and learner charac

teristics?
2N an appropriate climate for learning be arranged
within the eXisting organizational constraints? What wil] be the

Subject matter for each session,and how _aPPropriate are tne
learning opportunities for the selected subject matter?

2.3.2.5  Format and Scheduling of Learning Events:

What will be the scope and sequence of the
gram and of the individual sessions.

Usncing of activities related to compete
gr¥am plan?

overall
To what extent i1s a

ncies built into the

"y In 'y
"~ @
O 9 0

2.3.2, ation.

° gxaiﬁgtl::tent are activities ipcluded wh}ch will allow
°Nt to measure the worth of the learning €Xperience for the
planners, administrators, learners, and other significant pPeople?
M3t plans are there to monitor the on-going program, so that 2.3.3
*Justment can be made? '
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%Title:

Bocation: 000 TTrtreeeeeailLlLL

B oration: ey
j"rime: (Training Session) 55§ & B e S s W s b g
Participants/Audience: } ek s e
 Expected number: - A T P——
 Instructors,/ e A —
!Resource Person: o oononmmrmmmrmmmes .
HateriaIS: D R .

General Objective: S o B SRIER E S N S N TR RN

' Specific Objectives: e U

a 8 8 % & % & @ s " e

-
P
------
. .

gion:

p ¥
g @

----
. -
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q, SUPERVISION OF TRAINING PROGRAM

The supervi . .
implement;ng tr;fgf who 1is dlyectly involved in planning and
ng program is required to have close contact

'tﬁiggghzr23221iiﬁznt? and ai} concerned personnel to see, how the
- along, whether the work plan devised’if b“lr;
fgylgtgd/tmpgemeqtgd in its Lliue letter and spirit, so thatttﬁi
objectives of training program can be achieved. He may sit with the

garticipgnts during their actual training session to get first hand
information.

‘ He 1is also responsible to make necessary corrections if the
deviation occurs.

He must also ensure the availability of necessary facilities

for providing conducive and congenial learning environment before
and during the training.

It is also advisable to keep 2 complaint/suggestion box near
the training hall to collect trainees views and opinions about

training program.
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EL - k. =
;Dl“ll_.l\('].- THROUG,
UCATION H EXTeENSION

By -
Ch :
. GhUIam HUSsainl ?
r
’ )
Pakist £
from time t Stan launcheqg t

O time to Programmes
enable the €5 of community deve =
mas Y development{

s Ses to lead h : :
was sought g : a happler and richey
Facilitics anshtZ?ghl'the provisigz=12;blemo§aced by the peogia
development of theypelottlle effort was madeplf]ziliil. .sex-'vices and
models such  as, V-Aidp €. The note-worthy comur?itl;tccicle\lleftual t

) el Opmen

A 5 Basic . I
E;’Yelogmu-nt. Programme, almo Democracies and Integrated Rural
1€ provision of services :

st failed to stri
. e Strike a balance betweer
xtefsu}tant implication of thiufdt-.thf, cducation of people. Tho
srovided were mostly utilized S endency was that the serviced
mueh  dependent on toi 1zed by the people to make themselves tod
urgent mneed to deoul..,ldc assistance. There is, thereforeﬂ ar
educational appr h"e op on equilibrium between services’an3
BB o TR integrrpe)xlt(')iaéi e]f é’.o community development. This is possiblc
. etween community development and e"t~r-' .
_ L i i pd Sior
edngtllnl.'rhlg paper suggests nececssary measures to be adopZ;d ir
this regard. A

H

2. MAIN APPROACHES TO COMMUNITY DEVELOPMENT:

Before moving on to the discussion of integration of community
develcpment and extension education, it seems desirable to precents
here the approaches which have bLeen experimented in varicus
countries while undertaking community development programmes. Theg e

are briefly described as under:
ach: Under this approach, pressure is mainly
functionaries ol s the.completlor.of_ develqpm‘er.t
proach, temporarily, 15 helgful in aChlcYTE?

the people immediately accomp 1sh
The experience has, lhowevel.
not have lasting effect. The
removed. IN view of the
discarded everywhere

2.1 Coercive appro
used by government
projects. This ap
devel opment objectives, a3

lsion.
development work under compu
p approach does

ldla is o
indicated that th when the pressure is

people revert back it Imost been e 97

. as a mox . : {_—d pg ¢!

drawbacks of this approacd: lto rammne of rural Upllftlnli{ztm1nn
e's PLOIEL [tish regime ma¥ be quoto

in the world. F.L. Brayn

' i r
the Inds-Pak subtontinent during B

example of such a programme.
' £ A ricultuml

l fessol (th.), Dcparltnl\;n} of Ag

iy e - .1cald -

o | A;—+Htumi:t§L:£ ggricultuxu, Fulsa

= SEPORRPREE. (Epreeons -1 uUSrTS R
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2.7 Services approach: Services e == _
JChCJl;; Wailtets, ag:icultur:;CE}ptt¥;u;;T?mPff;;$39' ﬁzdpltgif'
main aim Of‘??vernment under thig approacl,. }L is }l;fﬁua‘jdtl':
tllc‘r?g?{){? ‘&}C?d these serViCé‘S. HC‘nCL\ tlxey are llt_‘dithul -{J]:T»“ lxth
Cf"?i’. “;?: ‘:ii\%f:fofded With CPPOLtunity of identifying theit fv.‘lz
2;;5—-Lumag: ‘fhfm°lof People are scen more as technical rather

s : < Gevelopment programmes are planned by the
goyg~nmcnt Without the active participaticn of people. It has been
Ob?““Y?d that there is a big difference between the actual needs of
the QUOPI? and  those generally canceived by the government
functlonaries. Consequently, the services provided by the
government are not utilized properly by the people. This results

inEo i_greattdea} of wastage of time, money and energy. Thus, it
has also not proved to be an effective approach to community
development.

2.3 Educ;t10nal approach: In view of the inherent weaknesses of
the services ,APProach, another approach known as ecducational
aP.lGQCh 15 being experimented in different countries of the world.
This approach emphasizes the need for the education of people on u
non formal basis. The comnunity development gractitioners approach
people With the strong conviction that the people possess all the
capakilities, such as, intelligence, talents, resources, ete. to
undcrtake devel opment activities efficiently and effectively. Hence
the involvement of people in planning, execution and evaluation of
develcopment programmes is considered to be an essential pre-
requisite tc the success of these pProgrammes.

3. NEED FOR INTEGRATION OF COMMUNITY DEVELOPMENT AND EXTENSION
EDUCATION:

Sreater sStress on provision of physical services and lecss
emphasis on intellectual development of people in our development
strategics is in sharp contrast to the practice of acdvance.
countries, such as U.S.A., U.S.S.R. and Japan. In these countries
a very high priocrity is given to the intellectual investment., Hence
more and mcre emphizis is being laid on the education of people and
the creation of new knowledge and improved tcchnology.

p

Denmark presents a living example where enviable prosperity of
the farmer is5 due almost to hiz enlightemment through Folk High
School Movement and other non-formal educaticn programmes.
Similarly in Japan the investment in the form of human resouice
development is probably the highest in the world.

Pakistan has abundant resources in the form of the nwanpower .,
What is needed is to educate and train this danpower to get the
Maximum out of available resources and,thus, to accelerate the
development process in the country.
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The edacation cf
our past community - . S i
has lesulted in fhgc22i9pment progﬁsm;°fei“eﬁ Proper attentic
covntry. This Zituation por St es. This neglect *obvioualot
jmprove it. Hence planﬂezéqulres
integ;atlon of communit devel
solution to this problelgndeve'lo

: DIFTFERENCES
EXZTENSICN EDUCATION. : NITY DEVELOPME
\ s BETWEEN COMMU IVE INT AND

In oxrder t
P O unders
petween community develdot;?nnd  pen
2 i
advicoble to discuss the defe:nt
and extension education :

- e
il 1en‘ut1-:\»u..tles and differences
Ritione ; ension education, it 1icg

A of both community development

1 v s -4 8 o,

4.1 Zoaomunity Devel opn : i

Pt iertars = uél%i?t.d It 1s the process of enablinyg Leople

feo11= atibn oF theis ain mesoutter, BtE e nios throughi Lhe

Bt i3e assistance 5o tﬂagatﬁgfes,v?th the minimum dependance on
S may lead a more satisfyi 1 fe

satisfying life.

4.2 Extension Education: It i

R cuca : ) is the process of reducing
flc-*““b%‘: che‘tngf:a in th_e behavior of the pecple sc that pthcy 1::3
sdopt new practices to improve their way and level of living.

From the above definitions, it 1is clear that there is much in
comnon between community development and extension education. Both
have =5 theliir origin, the belief in the goodness of the people, as

desire in the people to serve their common ends, lairgely

well us,
through their own wfforts and resources. Hence the 'desive for self-

help is present in both.

Community devel opment and extension eduqation also differ in
certain respects. Community development, being an .all—e_mbracx_ng
prograrmme, has a much large% scopé as compare@ with cxten;lgn
education. Some of the community d.evelopment experts have "-Eimh-‘u?‘
the cxtent cf saying that any action ta]:*n‘by ar:y agirf‘c{om?nfmit‘t
bettcraent cf the community comes under fhctv?}n"l;frn.u.c: lies in
Jevel o pment . Another differen== butweet tae My elopmert-oriented
the fact that community development l-sd n-\-(.3:1Ll:ion mainly focuses ©OR
than .:tension education: E.:Xtensl.ontg L}\f;b){ securing the adopticn
behavioral change of the clientele, er

¢f improved practices. |
HHUNITY DEVELOPMENT AND

0
‘5. MEACURES FOR INTEGRATION  OF C

EXTENSION EDUCATION -
s may be adopted for fusion ©
re

n education:

comununi bty

The following measu
dwclcpment and extensio
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e Pres
ommu-:1ty de~:T2Fly' no department is cuzluzivel, recponsikle for
.t d J SIRE 2 —- - PN Aot w0 & -
Ceh province' *ri;-_“d{ work. Hence, a full- fledged department 'in
a e¢eds to be assigned the responsibility of

andcrtaking conmunity development activitices
x 2 go 5 :

institutionsgagg 3§Tﬁ;€_°f goverﬁmenF‘ﬂep;rgment;, scmi—gcvcrnmc;:
e Rl B L5 apd ary agencies aie trying to ascist people to
lm:%v{b eir living conditions. The efforts of these organizations
hévc aot been-able to create a visible impact on the life of
p¢op%d, primarily, due to lack of coordination and collaboration
between them. Hence adequate arrangements nced to be made to bring
sbout needed coordination between the concerned organizations.

* Pecople have developed a poor image regarding the
perfcomance of development functionaries. The people and the
functionaries need to be brought closer to cach other so that they
dzvelop sense of common purpose and chalkout joint programmes

may
changes in the life patterns of the

for introducing desired
communities.

on among develcpment
Jdepartments and agencies for a & approach to complete the
development projects. In a number of projects, different
depa: tments and agenclies are making collective effcorts to enhance
the quality of the 1ife of the people. llence an inter-discigplinary
approach 1is recommended for the integration cf community
devel opment and auwtension education programmes.

x There 1s 2 a 2 growing Fagla

jzaty
a synthezizea 3j

ta

6. CONCLUCSION: .

an urgent need to create an equilibrium between
and human resources in our communlity
n of people, therefore, must be
dertakings to ensure balanced

There iS
development of physical :
devel cpment programmes. The educatio
given due place in our development undertarzt - . :
development in the country. Inter-disciplinary approach must be

practiced for the completion of community projects and for
Strergthening integration petween community development and

extension education.
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EXTENSTIT onN

Ch. Ghul am Hussaip !
1. Introduction:

Elmost g3]) development

" departments and a les '
- ; . S gencies feel the
??E?siftil SE fective Supervision tq fun  their programmes
etiietshtly.  Varjous levels of Supervisio

establisheqd by . Wi

therefore, are
N, depending upon its

_ - . osition. our agricultural extension
Eeptlon toit, as it alse has its o

of jurisdictiop

The agric
the farm People, n
professional growth, cded equipment and material
and co-operation from local =
government and non- lzations. This assistance is
made available -0 Supervisor. It implies that
extencion Supervision has to play a decisive role in enhancing the
effectiveness of extension agents. This

paper, therefore, attempts
to highlight the role of Supervision in rural extension programmes.

2. Definition of Extension Supervision:

Extension Supervisicn has been defined by different scholars
differently. Some describe it as a pPositive force for pProgramme
improvement. Some others regard it as a Process of helping
€Xtension workers to do the job with greater satisfaction to

themselves, to the forming communities and to the extension
Organization.

In view of the common elements found in various deﬁipitions,
it seems desirable to present here a cpmprehen51ve deﬁlnltlon of
¢xtension sugervision. Extensiop supervision may.be_dgflned as th?
Process of the growth of exten51onlpersonne} as }nd1v1duals and as
eXtension teachers. 1In contributing to 1individual growthf tgg
objective of supervision is _the maximum development o t1¢
Potentialities of the extension functionaries as persons. n
Contributing to the professioqal growth,_extcﬁilo?isupex:;,;:n ;;T:
at providing the best extension service to the farm people. s
definitiop may be analysed as under:

\
l

Assistant Professor (Rtd.), Department of Agricultural
E;Eension: University of Agriculture, Faisalabad.
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1 Process: Extensy
= . ) b t:nSlon ou ~ . 0
activity, rather it “UPervision d
5 cover 0es not consi
< gle

desired S a wid
the goals. In fact © range of activitjes .
» extension s \Clivities to achieve
SUpervision includes in its

scope not only the ¢ i
extension workers but also the f
s ¢ farmers as well

as, functionavries ¢of i
_ vario { o
agencies. Hence SuperviSiozs beneflclary departments and volunt
S ntary

bove definition, has been described as a process in th
-~ 1 (=

2.2 Individual growth:
development of tota] pérs
effort 1s mude to develo >
self-confidence, sense of
staff .

E: =Nne<i —
n;ffa;iﬁ?th§u??rv1s;on aims at the
the qualitiec cgten51on wprkuL. Hence an
r85ponsib'1‘s of leadership, initiative,
1lity etc. among extension field

2.3 Professional gro :

SrograEnme based Ongth:tahc.t Tlixe development of a souand cxtension

ultimate goal of extengs ua negd; of farming communities is the

hies to develop tF lon supervision. Thus extension supervision
tOp the competence of extension workers, 1 1 leaders

and all concerned with the extension service So oAl TeateRs

3. Changing concept of supervision:
. - |

The concept of supervision t 1
_ S 1as been undergoing change
during the past few decades. The followi ‘visi
: " owing concept S 5
emerged from time-to-time. i el e |
[ (

3.1 ‘Fault—finding: According to this concept, the supervision is
cons;dered.tg, be a ﬁault—find@ng activity. Hence the supervisor L
confines his responsibility to the pointing out of the weaknesses |

of the supervisees.

In this case, the supervisor gives directicns to
to their day-to-day activitics. The
judged on the basis of directions

3.2 Directing:
the extension workers in regard
performance of the workers 1is

followed by them. .

the role of a helper. The

Here the supervisor assumes .
help to extension agent

3.3 Helping:
ide necessary

supervisor 1s supposed to prov
whenever needed.

ost recent concept of supervision_is that it is
iy ding to this concept, the main task of the

te the task of extension workers through
facilities and services.

3.4 Service:
a service activity. Accor
supervisor is to facilita
the provision of necessary
4. Approaches to supervision:

to supervision have been tried

oaches
app’ ] r the world. These approaches

- o main
Generally tw res all ove

in rural extension progra
are described as under:

supervision
The advocates of t Sup s

. is a puo;ch regard
4.1 Autocratic: h B
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.5 a fault-finding,

supervisor enforces hLig j; di

S ldeas Irecting ac -

an atmosphere of fear and surand methods m.hjn,'zl:wxxunq. The
5 S Lupwivigees

o t i Picion igs ¢y 5. Thus
pue t he inherent weakn On 15 created by the 5uper13$Y

increasingly Challenged th):esSes of thig approach, it

s ’
Neaking, £pying or

P ougho ) has been

discarded. ut the world and has almost been

+ 2 Dcmocratic: ; :

q.- uén atic: Under this approach, t} ‘

yrecognition to the workers' ind:v: 8 e supervision gives due

education, service e?Pe;ié;celnd3V1dual differencez such as ‘U‘.
- : * anc s r o avee ek S S el

The supervisor makes all pOSSlbIEOtehf‘-L personal chavacteristics,

talents of each wo forts to fully utilize the
rker. He makes maximum provision ftov the

delegation of power and Y
res : ,
sponsibility. In such a situation, theve

scems to be greater : :
S rkers. g er work motivation and greater satisfaction among
SR P

) fulg agi:CuCh assumes that the employees are capable of growth
f?d_tfff FP}VQQh the professional growth of each incumbent, the
chtcnff?n service mgy_be successful in achieving its turgets. Hence
education arnd training of workers becomes the key role of
supervision under the democratic approach.

5. Functions of Extension Supervisor:

Ac already indicated, the ultimate objeclive of extension
supervision is to offer an excellent extension scrvice to the farm
people. For the achievement of this objective, the supervisor has
to perform the following functions.

5.1 Intermediary: The extension supervisor has to deal with the
extension workers on the one-hand and the higher authorities on the
other. He communicates instructions from the central administration
to the extension agents. He passes on the workegs' problems to the
high-us for sclution. Thus, he acts an inturm;dlary bngccn higher
officers and the field workers. A good supervisor deviscs wgys‘apd
means of developing better under-standing and good relationship

between high command and the field staff.
sibility of extension supervisor 13

dership among extension workers.
ion workers, he observes the

$.2 Trainer: The major .respon
to develop the qualities of lea

Buring i yisits to the extens 7 ‘ it &
e S hlf ‘3{~-;s well as, problems faced by them. He HL}FL &
SESRa A isory visit. On the basis of his

Lepo . for each supervi . ‘ - B
*E‘it :ifonworkhgf makes plans: for the improvement of extension
~oT PJ sl b

Plcg[ i ns and [ Oﬂduct.l i n-se .Vl‘ ce erining
. L - -~ : . « l
o . 5 area. Hc dCSlg - ; . R
Ourscl‘l.unc 1 Ilu }‘\_date the kllowledge 0; extb‘HSlon IJOL kLll.;. dndl .to fdo
E ay Hith th’ir defiCieDCieSu thls way., he P ays the role 0 a
(=

trainer.

-
~

dm j .visor establishes an office

3.3 i . The extension supervis ﬂ » e

wheréA tqlitratoiﬁﬂzeys and extension pllunpelu féﬂtéﬁthxlt; -

advic ‘2 Lnglqzn: ‘problems His administrative responsi c&
< In varai 5 .
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woludet gelection

Ll al]d r ~ .

‘d cw.lent SULUEE, Lfdn°f¢icg?lt?ent of ney Sl

N ) > ~f € ~ . - 2 Q | - ro N .

(o higher oflicers cte, He ha; igfi ?ubm1551on o% irogi{ﬂ?l‘f‘“°‘t
ake quick Jdecis €53 Leport:

oft all matters Prompt.]y

S AT He ' hi Clslons to 34
tackle Problums of administrat;.> PiS adminis o oy d1ap0he

trative e trative abilities tc
r. 4 Co-ordinator: p

lepaitinents and other
mcﬂ-l‘r‘g thclL'. needs. The linkage of
on-going projects and programmes of

.ssential pre-requisi
ijtanvion Suﬁers_lSlte to the success of extension pro S ~
L“t;l' en eytegc' 1Sor, thus, has to develop a cﬁo grimmff..Thc
clWee . Sl 3 ses ais
l'j:'ea. He, thus, Plays thnd other organizatiens working in the
+ Plays the role of 2 coordinating agent to

strewsthen extension servi
N ce throu _ g .
all the development agencies., gh proper co-ordination between

num i
ber of functlonaries of

agencies assist the government

. rural communities in
exteq31on activities with the
various organizations is an

5.5 Evaluator: The evaluation of extension work is helpful in
making more 1nte11;gent decisions for the furtherance of extensioh
programme. Evaluation is also helpful in the self-improvement of
extencsion yorkers and supervisors. Good evaluation would reflect
the potentialities of supervisor as an evaluater.

6. Specific suggestions for beginning supervisors:

Being a new comer in the area, a beginning supervisor has to
exercise a good deal of care in the performance of his functions.
The following points are worth considering by the beginning
supervisor.

x Meeting all staff members in an informal way.

" Seeking advice from his predecessor. .

¥ Continuing existing procedures until studied well.

* Introducing new procedures graduully. |

3 Starting the prcgramme with the problems faced by staff
members. ]

< Setting the pattern the staff can easily follow. -

5 Avoiding such remarks as can belittle a staff mem e:.;i o the

4 Understanding the main features of extenslon programm

area.

1. Conclusion:
] isi s considerably changed
> upervision ha ralk . d
~.pt of extension S E lera P
iuvirThijf?nL;Et few decades. consequently, fupengsjonr_dhally
re;a£3~d € €1H°erVice activity. Hence super%}syixiwqi-?kgtcwed.
r-con.r;f:mo?-S théasupervisee-centered than the supclVviso
) (=1

] : s such as
i lay different rolec =
The o« o - supervisor has to P _ ‘ g i
ey . ] o -or or and evalu s
fnt .o tgp lfﬁ g P -y adminlstratox, co oxﬁln;t i 0 N Tt
t timediary, traimer, 3C0C T 15, A beginnlag supervisor wdst
F oilisve the organiuapi Of n featurcs of the existlag

B t : sord b g
s oughly understane :hc lﬁﬁiitiﬁing Lew cxtension activitles.
cztenzion programme, before U
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'Nnn$\0fluu

r|‘m.!1311§iﬂﬂf ?{ ,“""V“"H twvolved g menttoring vary widel
shealaht f()l'NAl(‘i \'e‘\‘k::‘killf .mlll\pllﬂl\vu With pullny Lo ll..alaLl‘V:l;
clienta (Patiop, 19“3'v.rﬂ)}|r Rertvien delive)ed amnd ‘counting' of

In order (o an a
evaluation'a \nluJ and aln, Porion Ve muat L At lus N Dt the

.1 - \
many voles in ux‘unu‘uunnln. Formal evaluatlion #tudies have played

] W eduoat {on, Inoluding the following!
. To provide a bania oy devinlon making ' -

yn AcCens participanta’ aohleveentn
I'o fmprove instruotional malerial
monitor expenditure of publie funds
?u improve on=going programmes,
YO provide a banis for Planning future Programmes,
To provide juatifiocation for an extension programme.

N ol o Lo ag -
- - - - - -

-

o

Even though evaluation plays many roles {n oxtension education
(some mentioned above), it has a single goal: to determine the
worth or merit of what ever ias being evaluated,

SLensﬁin4Evaluax1nqmmxn9nuinnununnrnmmqn

) B9 Object Description

An object description is used to belter understand the thing
that is to be evaluated. It helps in planning the evaluation and is
the part of the final evaluation report generally covered under the
title "Introduction"", Elements of effective object descriptions
include the following:

1.1 Rational/Philosophy
Describe the conceptual background and /or the justification
- for the object's existence.

B1.2 objectives
What are the programme's specific intended outcomes.

B3 Setting |
1 Describe the physical and/or the socio-psychological
“environment in which the programme takes place,

1-4 SLaff s )

: 2 L€ .or the tion?
s Who are the people responsible for the programme's opera

" What arL the characteristics and qualifications of their positions?

. -ganization :
1 2 gﬁgzéis the structure of the programme? Arg there any specific
“arrangements that are important for the object's success?

Bl 6 Activities : o :
: Describe in detail what actions, techniques or proccdures are
‘Used to accomplish programme objectives, A
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1.7 Participants

B Who are the partici . i

| 5 lpants

gqnd/or selection Criteri§% and what are their characterlsticg_

1.8 Budget
i Itemize t i . : :
ey he intended or.actual costs of implementing this

iféadegge(;ﬁET2§; %escflgtion‘helps the evaluator as well as the
BRvaluated The 3 °1§rlﬁy just what it is that will be/has been
Bhe key pfoject escription is generally based on interviews with
BE oroiect in PEFsonnel, document review, direct observations of
B cct dovors :f lon and conversations with participants. The best 3
B bt of tie Zszlsgsos?ose which avoid judgmental language on j

o Planning Evaluation
21 Clarify the Evaluation Request

Interview the client--- the specific agency or individual who
requests the evaluation and the sponsor --- the agency or

igdividual who authorizes the evaluation and provides necessary
fiscal resources for its conduct to clarify the reasons for wanting
to evaluate the object.

2.2 Identify the Intended Audiences and Their Concerns
Audiences include individuals, groups, and agencies who have
an interest in the evaluation and receive its results. Sponsors and
clients are usually the primary audiences and may occasionally be
the only audiences. Generally an evaluation's audiences will also
include all participants and stake holders --- those who may be
directly affected by evaluation results. Rudience concerns/views
may be identified through face to face interviews,telephone

interviews or by mail.

2.3 Identify and Select the Evaluation Questions
Based upon the interviews conducted and information received

from the client, sponsor, stake holders, and the audience, identity
the evaluation questions and decide upon the questions to be
addressed in the evaluation. Involve all concerned taking such
decisions. Decide what evidence is needed to determine that the
Ettension,programme is reaching its goals in terms of (a) number of
accomplishments, or (b) changed behaviour of ;he people: Which are
he most important indicators of changed behaviour? A hierarchy of

the levels of evidence is presented in Table 1. Suppose an
Srganization runs a project of five years duration to educate
farmers of Faisalabad district regarding farm forestry. The

d at various levels are

Fa. L)

eXamples of the types of evidence neede
iven in Table 1.
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9, &nd resultn

-

changes in the quality of life and
s . practice change ) standards of living of farmers,
Adoption of 4{innovations in Farm
Forestry by farmers on their farms.
5, KASA change
Changes in knowledge, attitudes
skills and aspirations of farmerec
regarding farm forestry.
4, Reactions - .
: Opinions and reactions of farmers
regarding eztension programme and
activities, Interested or not, like
or dislike, useful or not uzeful.

, People involvement - Percentage of farmers attending
extension meetings. Frequency and
intensity of their involvement type
and quality.

2. Activities - No. type and quality of eztension
meetings conducted.

- No. of demonstrations conducted.

. Subject matter taught

= No. of trees planted on farm lands.
. Inputs - Time invested

- Money invested

- Resources used such az plants

distributed among farmers.

'lll-auul-olo'olllllIllll'lllllnllllll'ulouu.tptnloc.-'cc

Hi
.4 Prepare the Evaluation Design ’ _
' The evaluation design includes: the evaluation gquestions,

: formation needed to answer these questions, sources of this
nformation, and recommended strategies/methods for gathering the

formation.

Xample
‘.i.":".......' Information Information Method for
,:sﬁigﬁon Required Sources Collecting Info.

ll.lllllllllll'llll.llllliil.r.

Farmers' Farmers in Interview

Pinions regarding opinions , the sample
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3, cgnducting Evaluation
‘There are various n
ethods i
these methods are discussed‘;e;:¥.conduCtlng RYRENRELOL. Bosey fit

Interviews

Mail questionnaire
Telephone surveys
Post meeting reac
Observations
Document analysis
Focus group
Delphi technique

tion sheet

WWLWLWwWwLWww
OO sSE WK

4. Reporting Evaluation

A written, comprehensive, technical evaluation report contains
the sections listed in the following table of contents.

4.1 Executive summary

4.2 Introduction

a. The evaluation object
b. Pgrgose of evaluation and evaluation questions
c. Limitations of the evaluation.

4,3 Méthodology or Evaluation Procedure

a. Population

b. Sample

Cs Data collection
d. Data analysis

4.4 Results and Discussion
4,5 Conclusions

4.6 Recommendations

Appendices
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HOW TO ¢ “NTY g
i LOUCATE FARMERS REGARDIHG FARM FORESTRY?

By

Muhammag Rkram Zia1

The severe . :

~jces of timberp Jhﬁrtuqu Of trees has resulted into very bigh
?Agu situotion {n CE.FUEI' There {s no poseibility of ezsing

seds. Three trep cw of galloping population and increzsing
e internati 'CU per year perp capita is the requirement 2=
r;L:.Hon trppqogul Stondards, It means that three hundrzd six
Ti‘lion tru;; re needed annually. At present zbout only Hun
e ' g 1 g 2 being planted every year. How meny of tness |
get LdeD Ished, {s any one'y guess. The gap is widening 2nC |
prices are increasing further, 0On the other hand, thers is no |
scape pl afforestatiaon In the public sector. It ;5 high time
that farmers should grow trees and make money for the first times
in the history of farming. Farmers can grow trees:

¥
red

g

1. On water courses and field boundaries.

Farmers need just to plant the trees and

protect them during the initial one or two
Vears.

2. In 50-100 feet apart lines in the fields.

More ambitious farmers can combine tress with
fodder, sugarcane, wheat etc., especizglly the
tall and straight growing trees.

3. In compact plantations.

Trees can be grown in compact blocks. Every f
can put one-fourth of his land under trees. It 1
generally feared that as a result of proposed t?
planting there will be proportionate decrease 1
farm production and income. It 1is, hogever, poss
to maintain or even increase the F§rm income @y.u
taking more intensive crop producylon on ?Emalnl
three-fourth of the Farmlang. This exerilse esp
suits to the farmers depending only on Ccn?l ir
tion. Less irrigation water 1§ n?eded beceuss
are planted in 10-15 feet apart lines and only ¢©
be irrigated. Once established, trzes cen f
Fisg 128 hortage better for having longer and stronger
el tem. Some species of trees can 2lso be grown
EpeE Ei;h underground water which is not guite

h bracC .
:zgtable for crop production.

o
m =

L I

m 2
-

y o U 0

nm o nne
-
et

w ) w

byoe

-

-

-~
-

Pt

(v
U]

0 J
m

G ess me ¢ Forestry, U.A. Faisalabad
a pepartment of .
1 Assistant Professorl,
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4d4Y FARMERS SHOULD GROW TREES

le ror very high returns
If 2 farme =
exczpt buying : ;;;1?:3 g?ga:;piiéehiifaﬁ EOt LVESE Shyuhere
euczlyptus, poplar, or simzl and b: 1.Et8 Eapham, KiKAT, neew:
£ fzrmer will be zhle ¢ y planting and protecting f{t.
years for about 6ix th“g ?ell this tree at the age of tuwenty
pocesible nezither Eé an?ugﬁgd iupees. Hiks MU BEOLLE R
Msrzover, 2 single § TATHEELY o in any other business.
’ ingle rupee can no-where be invested.
2e For Lumpsum Money
“zjority of the fzrmers caznnaot save any money and they
cazn n2var 221N rezsonzble zmount of money worth investing any
where, without growing trees. Thez farmers have to wait for 5 -
20 yszzrs whzn they cz2n sell their crop of trees., According to
very czrzful =stimzte, ones hundred trees of twenty years age can
sz zsld for rupsss 300,000 today and if they are planted today
they will bring 2t least double the 2mount after twenty years.
Thiz mirzcls hzs nzver happened for the farmer in the past and
thers is no oossibility of any such happening in any other way
without trees in future too. ‘
i
. For Comfortzble Enterprise f
costly i
Tres fzrming is lesst/and regquires less intensive ’
mznzgemznt. It hzs z1sp comparatively less risks involved
1iyz zttzck of insect pests, occurrence of diseases, floods,
and climstic sxtremes. *
For inculczting the zbove mentioned potentials of growinc
tress in the mentzl frzme of farmers, ue need to make them auware
of the possibility of improving their lot by growing as many
¢trees zs possible, through masS mediz like radio, television,
newspepers, pamphlets, 1=aflets, post?rs, and hoerdings, etci
The fzrmers who become Bw3re and get interested in tree grou :n,
we should contact them in groups and try to dispel their Fe?;“'
suspiciops gnd LTY +o motivete and guide them for acticn. se
extension teaching methods like group discussion, group tgu;
znd field days should b2 orgznized to motivate and encourag
them for growing treesS.

we - should 2lso try to convince anq
g establish wood based industries
y. The pver-increasing demand

ket for the growers

Through m2ss media,
impress upon the government ; .
especially pzper and pulp industry.
of the industrisl wood, would provide 2 mar

on long term bzsis.
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